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. The evaluation' of the Dade County Public Schools, 
Florida 1383-84 Beginning Teacher Program was "designed to achieve 
.these sffecif ic goals? ,(1) assess the extent to which pvogram 
operations and procedures facilitated the implementation of major 
project components? and\(2) determine the program's effectiveness 
achieving Its major outcome of improving the teaching performance 
beginning teachers. Successful completion of) the Beginning Teacher 
Program' is required for regular teacher certification In the State of 
Florida. Findings indicated considerable, progress by project staff in 
implementing earlier evaluation recommendations. Major program 
components were appropriately implem'entedYdurikg 1983-84, and the 
prdgram had significant positive .impact on the majority of beginning 
teachers. Recommendations included improving program training through 
workshops, improving "speed , in identification of beginning teachers', 
and. continued periodic monitoring of support teams., The evaluation 
was -conducted through the use of - interviews, document reviews, and, 
surveys. Appendices include interview questions and questionnaires' 1 
used in the* sVudy with beginning teachers and support team members. 
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EXECUTIVE SUMMARY '* . . - . 

. . - ■ ■ ' ... ' • 

""•the 1983-84 school year marked the second year of the Beginning Teacher 
Program' implementation within the. Dade County Public Schools''. "One of the 
requirements for regular teacher certification in . the State tff, Florida , - 
completion of the Beginning Teachlsr Program (BTP) wtilch certifies that a 
beginning teacher has successfully demonstrated each of twenty-three generic 
teaching competencies. . These competencies may be classified within th'e 

• genera 1; categories -of communications skills, basic general knowledge, techni- 
cal skills, administrative skills, and interpersonal skills. The program ' 

'facilitates the beginning- teachers' attainment of these competencies by 
providing supervised support for a 'full school year. Details of the program's 
operational reqOirements' and .the mature of the program services e appear in 
State-'Board 'rule. 6A-6.75. In" summary, this rule specifies that 'support M 
•provided for a fulKschool year by a support team which consists, minimally,' 
of a building-level administrator, peer teacher, and one other professional 4 
educator. . - 

A« total of .911' individuals participated in the program as* beginning teachers '• 
dur-jng 1983-^84. • Of that number 86 were enrolled in the program midyear 
during 1982-^3. All 86 of these ' teachers-successful Ty Completed th'e .program 
during the 19&3-84 schSbl year. , .Another 550 teachers 'entered the program 
during August - October 1983, 367 of which. met the criteria for program com-' 
ple'tlon by^. end of the school year.** During -February 1984, . another 273 
teachers were 'enrolled in* the program. These teachers were not eligible to 
complete..the program by June 1984. . \ r ' 

The purpose of the 1983-84 BT.P evaluation was to determine tTfe extent to.which •'. 
mandated- and appropriate procedures were implemented arid to determine the' 
extent to which 'the* teaching performance- of beginning teachers on major 
assessment, categories ' ha'd improved during the school year.' Numerous evalua- 
tion activities were conducted- for 'the purpose" of obtaining relevant data on 
project activities and outcomes. These activities included the following: 
(U interviews with a random sample of beginning teachers and- their assigned 
support team members; (2) surveys of .eafch, program participant for the purpose 
of assessing perceptions of- beginning teacher performance; (3) time/activity 
surveys to each program* participant to obtain estimates of the time spent in 
BTP-related activities; ana* (4) reviews of* relevant program documents. 



Data obtained from evaluation activities- .form the basis for the following 
findings regarding the Beginning Teacher Program: •* , * , 

» • ■ 

1. In the 1982-83 efaluat.i6n of the Beginning Teacher Program, numerous . 
^problem areas related to. the program's implementation were reported. 
Considerable progress was made by project staff toward the. implementation 
of each of the 1982-83 evaluation" recommendations to improve the program. ' 
•» ' It was concluded that many of the improvements in the operations of the . 
1983-84 program are the result of the commitment of program staff to 
Improvements and the effective utilization of the evaluation in program*. 
1 . management. * ' . ' 

»•>'■. ... - , • 

(180 student days.) • ' 

**^ \ t . - - 

The' remaining l,R3neachers have not as yet meC the 180 student days require- 
ment and have been carried,, over into 1984-85 • >. • 



!, At .the majority of -eltes 1,n which Interviews were conducted, the major; 
components of the program were Implemented appropriately and as mandated. 
Specifically, training procedures were Implemented for the purpiose of 
providing' an overview of.program purposes and procedures^ Most, .parti ci- 
pants Indicated that Information relevant to the effective, Implementation 
of the program was communicated' hi the training activities. In cajses 
"where additional Infocmation was needed, sufficient direction was usually 
given by BTP project . personnels . ♦ ■ v. , ' " • " ■ . 

■ < yf -) ( . ' : s * * 

**'. '" i , ... 

, In the majority of cases, beginning teachers were assigned support teams. 

The support process generally Involved each pf the. support team members.' 

Most of the support team members 'reported giving at least a moderate 
\ degree pf assistance to the beginning teacher(s) .in area,? related to each 

of the assessment categories.. Beginning teachers, in turn, generally 
, agreed that they had received $t least a moderate' degree of assistance in 

each assessment category and that the support team members/ fulfilled 

the1r r major BTP roles and responsibilities. J'n the majority of cases, 

regul.ar assessments' of teaching performance were conducted, professional 
, development plans were formulated and updated, and/relevant BJP documents 

were on file. .■ r % ' ' 

Significant numbers "of participants had a more positive percep'tion of 
/ beginning teacher performance at tne end of the school year than during 
the initial months of the .'%*(jpol* year. jB1 gn1 f icantly fewer*' of the 
4 beginning teachers and support team members rated the performance of « 
beginning teachers as "weal# This was accompanied by Significant 
increases in the number of ' participants who viewed the performance of 
& beginning teachers as "strong."' These findings were consistent across 
all. of .the participant subgroups antl across each of the TADS categories. 
Sinde the TADS categories are correlated with -the generic competencies, 
y Improvements in these categories are Indicative of improvements Qn the 
\ generic competencies. • • 

* t 

A variety of prescriptions was used to remediate the teaching- skills jjf 
beginning teachers who received unsatisfactory performance ratings, 
Overall, data Indicate that these prescriptions were effective 1n remedf- 
t . atlng .'deficiencies. Among the teachers who entered the -program between 
August and October,- there was a substantial reduction 1n the number of 
participants who were given unsatisfactory performance appraisals between 
the first and second semesters of • the school year. Of the teachers who 
received unsatisfactory ' ratings . during the first semester, 32* were 
unsatisfactory during the second semester. 

Of thf bui ld1 ng-1 evel .administrators who were /interviewed and who had 
assigned prescriptions, most indicated that the prescriptions were 
effective.* This was supported by most of the Interviewed beginning 
.teachers who had been assigned prescriptions because. of an unsatisfactory 
summative assessment/ Survey data als'o Indicate considerable Improve- 
ments in the perceptions, of beginning teachers about their performance 
among those who* reported that they had been assigned a remediation 
activity. • ' , * ' , . . 4 



.5. Some problems and areas of concern were reported by a t significant number. 
. of participants that were interviewed. These concern areas related to 
program preparation ^nd training, paperwork.requlrements , the- identifica- 
. tlon of beginning teachers, and the utility of the program for expert 
♦ -enced teacher's. 



Although many' of th& Interviewed participants indicated that they were 
informed of and -understood .the major. program requirements, a substantial 
* • . number continued to experience some uneasiness. Many indicated that the 
' training, cpmponent of tne program would be Improved significantly if the 
training .videotapes, were replaced or supplemented w'ith^ workshops' "l n which 
specific questions could be addressed and Immediate feedback could be 
given. 'Many also suggested furthV direction and, if .possible, proto- 
types of documents such as the professional development plans. 

./. Concerns regardjng paperwork emerged primarily as. a result of the profes- 
sional development pi arf and the completion of some forms used in *the 
' evaluatlen of the program. This concern was .expressed most often by 
administrators of schools haying several beginning teachers. • 

A. small number of beginning teachers who were interviewed had a consider- 
able amount of full-time teaching experience. Most" of these teachers aid 
their administrators felt that the program was of little benefit to suTh 
teachers. This,, however, i9 contradicted by the survey, data. "DatVfrom 
\ the surveys indicate that the majority of teachers who had more than 
three years of full-time teaching experience, trior to August 1983 per- 
ceived that the program had a positive impact .upon -their professional 
development . . * * 

. A ■ ' 

' • • • . RECOMMENDATIONS 

-.Evaluation data indicate that the major components . of the Beginning Teacher' 
tProgram were appropriately implemented during '1983-84, • and the program wa£ 
perceived to have a ; significant . and positive impact upon the majority of 
beginning teachers. Although some" areas of concern were, identified by par- 
ticipants, the frequency and severity of these concerns do not appear to 
adversely affect the operation or the outcomes -of the program. A continuation 
of» current efforts to improve the process component of the program is sug- 
gested, v ? •" 

The findings pf the ^tudy form the basis for the following recommendations:'- 

1.. / Improve the program training* component- by incorporating district, -area, 
or school-level workshops for- beginning teachers and peer teachers* 
contingent upon the availability of funds. ... 

-2. Continue trie communication Network between Staf.fi ng ContfoVand. the BTP 
office in an effort to identify and eliminate /barriers to speedy i dent 1- 
, fication of beginning teachers. * f 

I . , 

3. Continue the periodic monitoring of support teams to ensure that teams 
s are functioning properly. This should continue to- Include a review of 
' portfolios and verification of the existence and aRpropViateness «of 
written professional 'development plans. . * 



p • 




Continue the procedures that, have been Implemented to Inform and update, 
participants about the Beginning Teacher Program during the school year. ' 

i - ■ - ♦ • 

Conduct a study of the cost/effectiveness ' of t{ie Beginning Teacher 
Program for experienced teachers* with- a study of' the, impact that- the- 
beginning 'teacher definition has upon, the District. Findings of this* 
%tudy should form tbe basis ' for appropr1ate v recommendations to the 
Department of Education. :s 



INTRODUCTION . 



Purpose and- Goals •."*'• . • 

Among the prerequisites for regular teaching certiflca-t'lon -In the State of 
Florida Is the^ participation of a teacher, in a year-long Beginning Teacher 
Program (BTP) , The Beginning. Teacher Program ■ has a% its major goal the 
development '6f highly, skilled and competent teaching professionals.-. This 1$ 
accomplished through a formal 1 zed -program 'of support, training and documenta- 
tion of generic teaching competencies for beginning teachers. Originally, the 
beginning teacher (BT) was operationally defined as a Jteacher who held a 
bachelor's degree or ^equivalent vocational temporary certificate and who did 
not have- three full " years . of successful out-of-state teaching experience 
within the- l.ast ten years, in Increments of not Tess than one full year (Rule 
6A-5.75 Florida Administrative Code,). During 1983-84, the beginning teacher 
was operationally redefined as a teacher holding a temporary certificate and 
who seeks to attain regular certification. Waiver from the program as a 
result of out-of-state experience was. 1n effect only if, application for a 
regular, certificate was made prior to July 1, 1983. » 

Successful completion of the 'program is determined .by 'the demonstration of 
twenty-three, generic' teaching competencies, participation 1n the" program -for a 
full school -year, and recommendation for certification by the district super- 
intendent., t)f fifty-two major competencies that wer&. submitted to a bcpad 
sample of, Florida teachers, these twenty-three were given the highest rating 
of importance in • the practitioner's day-to-day teaching activities. These 
competencies appear in Appendix C. . . 

Emphasising the' development of pedagogical skills, the program is designed (1) 
to assist beginning teachers. im their continuing professional development and ' 
(2) to ultimately Impact student learning by providing a set of supervised' 
support serv-ices for teacher's 1n their first year(s) of. teaching in. Florida. 
Supervised support, feedback, and training are regularly* provided to the 
beginning teachers by a tea'm of experienced and competent educators,, referred . 
$o. as the support staff. This 'assistance is Intended to facilitate the 
continuation of the beginning teacher's professional development and to 
increase the beginning teacher's success in the, demonstration of the/ generic 
competencies. • • , . * r " ' , 

Program Implementation i o 

In its efforts^ to Improve the quality of Its educaYional systems, the State of 
Florida began implementation of the* Beginning Teacher Program on July 1, 1982. 
The 1983-84 school term marked the second year of beginning Teacher Program - 

implementation within the Dade County Public Schools. 

• • . '■ » 

In 1983-84, beginning teachers entered the program during one of two periods 
of enrollment. The first enrollment perio'd began in August 1983 and consisted . 
of beginning teachers who were hired, between August and October 7, 19C3.v A 
total of 550 Individuals met this, criterion. In February 1984, beginning 
teachers who were hired* between October' 10, 1983 and February 13, 1984 were 




placed* In^almse two'of,the program. A' total of '278 teaciieVs participated in 
tMs, ufcase &{ the program, - Overal 1 , the beginn1nj^4*a1fhers .were $$str1buted 
o&er 19rKirk locations. *• • ■ > — " . 



Procedures for Implementation of the^^ogram 1n Dade CoUnty Ifave-been speci- 
fied 1n 'Yjje- Districts 1983~8^BCPS ?lan for the Florida Beginning Teacher 
Program, ^fhe* program Included", but was not limited to, tyie criteria set forth 
1n Rule 6A-5. 7,5(4)' Flor1d-a;Adm1n1 strati ve Code. However, the major operation- 
al, features and meclj^ff^sms fjqr assisting,. the' beginning teachers are briefly 
discussed below. . ' \X V .* . * ••••»•••.• ; 

• . • ■. -\ t . . .- ■ 

Support "Staff . Upon establishing .that , a newly hired teacher meets .the beg/in- 
ning teacher eligibility criteria, *a support team 1s assigned tA assist the 
teacher. Thft support staff must Include a peer teacher, a Wilding-level 
administrator and at .least one other professional educator., Team members are 



defined as fol lows: 
1, • Peer Teacher (PT) 



2. 



3. 



Building-Level 
Administrator ..(BLA) - 



An* experienced teacher who hjritis a' ualTd. regular 
certificate and teaches at tjie' same level, in 
the same, subject area, or the same service area 
as- the beginning teacher. Th^is teacher shall 
possess the : special knowledge 'and competencies 
needed to provide adequate support far the 
development of beginning teachers. 

A certificated school -based administrator. N The 
school, principal usual ly serves 1n this capaci- 
ty.: s ^ • *'• ' 



Other Pr&fessional 
Educator (OPE) 



A professionally trained and experienced indi- 
vidual, this may include, but Is not limited 
. . to, teaetar education Center 'directors, staff 
* developjafii^'speclallsts, curr'i cul urn electors , 
... instructional "supervisors or specialists, 

t , »» college'or university teacher educators. During 

1983-84- an assistant principal usual ly'.fulf 11 led' 
the role of the Other Ifoof ess ioaal Educator. 1 

The'support staff 1s formally assigned the responsibility of providing direct 
supervised support services. This sflpport 1s designed to, enhance the perform- 
ance of the beginning teacher through" observation and through the provision 
for corrective feedback and training activities. The responsibilities of 
Individual support staff jnembers in the provision of supervised support to the 
beginning teacher are depicted 1n Figure 1, ' 

Professional Development Plan -. To assist 1n the improvement and the demon- 
stration of^ acceptable teaching performance, a professional development plan 
(PDP) 1s formulated for each beginning teacher after the teacher's first 
observation. .This plan is reviewed and modified, as needed, subsequent to 
each summatlve observation. .-The 'POP '1s the specification of target competen- 
cies (identified on thebasls of Information provided by the formative evalua- 
tion) and training activities needed to' Improve performance- on the competen- 
cies, v „ > .' ',■ / 



The plan is developed by the support staff with the knowledge and 'participa- 
tion of the beginning ^teacher. • . 

Portfolio . The Beg1nn1na Teacher Program requires the maintenance of a 

• Bortf ol 1 o for each beginning *&acher. Ttyj portfolio includes any documenta- 
tion .of support team efforts and documentatlon'jof the beginning teacher's 

•performance. Among the portfolio contents, are the professional' development 
yplan/the teacher*^ formative evaluatlon(s) , and the summatlve evaluation. 

Evaluation . Evaluation activities 1n the Beginning Teacher Program are of two 
types— formative and summatlve. Formative evaluation 1s the' ongoing process' 
of assessing, providing feedback, and Improving -the performance of the begin- 
ning teacher. SumrnatHfe evaluation 1s the process, of determining the success- 

* ful demonstration of minimum essential competencies. 'This component Includes 
•the observation Instruments and procedures used 1n the assessment of compe- 
tence. , • 

* • •% • 

During 1983-84, beginning teachers .were assessed using the Teacher Assessment 
and Development System (TADS). The system Includes, but. 1s not limited to, 
performance indicators that measure the 23 generic competencies. TADS mea* 
sures specific performance Indicators 1n each of the following .categories: 
Preparation and Planning, Knowledge of Slfbject Matter, Classroom 'Management, 
Techniques of Instruction, Assessment Techniques, Teacher-Student Relation- 
ships, and Professional Responsibility. Measures of the first six categories 
are obtained in the classroom, through direct, systematic observation proce- 
dures. ' 

TADS categories were cross-referenced with each of the generic competencies 1n 
a manner which would ensure valid measurement of the competencies. 



•scription .of'th.e evaluation * ■ 

■Purpose fif the Evaluation 



.Jwo purposes were filentlfled, for the evaluation of the 1983-84 -'Beginning 
.Teacher Program. The first, which related Ho program processes, was to- .assess 
the extent to which program operations, and procedures facilitated the Imple- 
mentation of major project components.' The 'second goal of the evaluation was 
to determine ^he effectiveness of the program 1n achieving its major outcome 
of Improving the teaching performance of beginning teachers. 

The first goal of the efaluatlonf.focused upon the suppoV^ process and proced- 
ures of the Beginning* teacher Program. Questions were Investigated 1n order 
to assess the nature amd appropriateness of activities 'arty procedures which 
related to training, support team/ assistance, the professional development 
plan, assessment of the beginning teacher, and portfolio maintenance. Spe- 
cific questions related to program processes follow: W \ 

I, To what extent were recommendations made 1n the 1982-83 evaluation report 



implemented 1n the 1983-84 program? ,\ 



2. ■' To what extent are the activities specified in the progranV plan being 



Implemented 



\ 



3. To what extent are the- beginning teachers being g1ven*as.s1statice by the 
support staff and the Beginning Teaching Teacher Program staff?\ 

4. What improvements need to be made in the program? . V 

v » 

5. *' How time-consuming and costly 1s the Beginning Teacher process? 

• . , * . *V 

Major questions which guided the study of program Impact and the effectiveness 
of the program In achieving its major outcomes follow: . 

1. What are the amounts and types of sklll'change on the 23 generic compe- 
tencies exhibited by beglnnln^'teachers?* ; 

2. To what extent are the participants 1n the Beginning TeacfifP Program 
satisfied with the^ program? 

3. To what extent are the 1nserv1c.e activities given to beginning teachers 
effective in remediating any identified deficiencies? • 



. • • » 

Interviews "'*■*■% . . - »•. 

: . ■ Sr X*- 

Data relating to most of the evaluation questions reflect the perceptions of 
program participants regarding the Beg1nn#g Teacher Program. Information 
regarding- participants' perceptions ancLoplnions regarding program" Implementa- 
tion were obtained via interviews with a sample of beginning teachers-antf each 
of their assigned support team members. Interviews were held with each 
Individual participant. Interviews began during March 1984 and wer'e completed 
In May 1984. • ' *' ; v. 

A different set of 1nterv1ew'quest1ons was developed for each type of partici- 
pant. Questions were Included to reflect the participants' unique role on the 
support team 1n each 1 of the 'Study's major areas of Interest. Questions 
developed for each participant type appear 1n Appendix D through Appendix G. • 

A twelve percent sample (N»67) of beginning teachers was selected from which 
to- obtain data. These participants were selected from the population of 
beginning teachers who were enrolled Into the* program during Augyst-Ocj:ober 
1983. The sample was compu,ter-generated by means/ of. a rlindom sampling, pro- 
gram. Beginning teachers were selected such that only one participant was 
selected 1n any , school 1n order to avoid .dupl ication .of building-level admin- 
istrators and other professional educators* 1n the support team samples. Names 
of the selected participants were ' reviewed by the Beginning* Teacher. Program 
office to verify entry Into the-pro^ram between August 1983 and October 1983. 

Review of Docum ents • » • * 

— i , . ✓ > 

Numerous documents were revWed to obtain data relevant >to Some of the 
evaluatidn questions 1 . Appropriate*- documents were • reviewed to determine the 
extent that recommendations from v the 1982-83 evaluation wer.e Implemented and 
to obtain descriptive Information regarding the. type of prescriptive or 
remediation activities assigned to beginning teachers who received unsatisfac- 
tory sumniatlve evaluations of their teaching performance. , ' 

Documents that were reviewed to assess the status of the program 1n Implement- 
ing evaluation recommendations consisted primarily of memoranda disseminated 
from the Beginning Teacher Program office and the District's plan for 1mple- ' 
ment'ing the 1983-84 program. Additional Information was also obtained via 1n-* 
formal interviews with BTP staff, to clarify concerns and "any areas of con- 
fusion. • '* 

A content analysis of professional development plans and TADS prescription- 
forms was conducted to obtain descriptive -^formation regarding- the nature of 
prescription activities. From a listing, of rbeglnnlng teachers who received an 
unsa-tlsfactory evaluation during 1983-84, 'a twenty percent random sample (N»7) 
was selected. The professional •'development plans and prescription forms of 
this sample q_f teachers were the information, sources for tjjp content analysis. 



Surveys • . r . • * 

Surveys' were distributed to program' participants primarily for the purpose of 
determining their pgr^ptlons of the type and amount of . performance changes 
exhibited by beginning teachers and their perceptions of overall program 
impact. To obtain relevant data," participants, were asked to make, two assess-, 
ments. They were first Instructed to provide *an assessment of 'the, BT's 
performance during his/her first observation or before August 1983. : They were 
also requested to give a current (June) .assessment of the BT's performance on 
each of the IADS categories. These two ratings^ were' compared .to determine the 
degree of change , during the school ye$r. Beginning teachers provided a 
self-rating of their performance; peer teachers rated- the beginning 'teacher 
.they were assigned to assist during the* year. Building-level administrators 
and other professional educators provided what they perceived was the average 
rating of the beginning teachers at their respective .sites. 

Additional Information on support team assistance was also obtained in- the 
survey. Support team members Indicated the amount of assistance provided to 
the beginning teacher (1n the case of peer teachers) or most of the beginning 
teachers (in the case of ,BLAs and OPEs) on. each TADS category. Beginning 
teachers Indicated the amount of assistance received from .support team members 
in each category. . 

Copies of the surveys appear in Appendix, I through Appendix K. Sufficient 
copies of each form of t-he survey were distributed to building-level adminis- 
trators during June 1984.' Th^se administrators were requested /to give appro- 
priate copies of the survey to each beginning teacher who entered «ljhe program 
during August through October and to each of their support team members. 
Completed surveys were returned by 70% of the "beginning teachers, 72% of the 
peer' teachers, 69% of the building-level administrators, and 65%* of the other 
professional educators. 

. ; 

In addition to the»evaluat1on Purveys, .program participants were requested to 
complete weekly t.1me-by-act1v1ty logs. For beginning teachers', the logs 
provided a record of the amount of .time and the number of times (Instances 
over five minutes) the Individual teactyer engaged ,1n BTP-.related .activities: 
planning, conferencing, required remediation activities, and "other" training 
activities. Copies of the forms along, with definitions of the activity 
categories appear in Appendix L. For designated weekly 'time 'periods, the 
individual support team members Indicated the number of t'lmes and the total 
amount of ^1me spent in the support activities of 'planning, conferencing, and 
assessing. Time/activity logs were distributed" to the Identified beginning 
teachers and support team members during each nine-week per1od x . 
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Although t1me/act1v1ty Togs were distributed to program participants,^ 'large 
percentage of the forms were returned with Incomplete or m1ss*1nq dat*. 'There- 
fore, summaries of these data are not presented." Findings related to each of - 
the other evaluation questions are presented below. •, 

s Characteristics of Beginning Teachers * *. • * • 

Descriptive. Information regarding beginning. teachers was obtained from the-- ;v - 
beginning teacher, survey data. This Information Includes grade-level r *nd"v*i' ' 
subject-area assignments', teaching experience, highest degree, and' status', ort 
the Florida Teacher Certification examination. Summary statistics for the' 
beginning teacher respondents on the descriptive dimensions appear in Table I 
ttirough Table 5 in Appendix A. Data Indicate that the vast majority of 
beginning teachers were assigned to elementary grade level-s, have passed the 
Florida Teacher- Certification Examination, and had no -full-time teaching 
experience prior to August 1983.' ' ' r - " 



I. PROGRAM PROCESS ES . 
A.. 'Extent to Which 1982-83 Evaluation Recommendations Were Implemented 



The evaluation report of the 1982-83 Beginning Teacher Program Included ^five 
recommendations for program improvement, based'upon the study's findings. The 
Florida Administrative Code which addresses the Beginning Teacher Program 
includes a requirement that districts utilize the findings of previous evalua- 
tions to improye local programs. Actions were .implemented by the DCPS Begin- 
ning Teacher Program during 1983-84 which related Hd each of the five recom- 
mendations. Descriptions of -these actions follow. 

1« • Recommendation 1 :, Improve the orientation program for peer teachers by 
incorporating training 1n conferencing technique?' and providing detailed 
Information on the procedures and content of the teacher/evaluation 
methods. s • > ^ 

Action Taken ; Videotapes were developed for the, purpose of beginning 
teacher and peer teacher training and for providing genera] Information 
on the purposes and procedures of the Beginning Teacher Program. The 
. ' videotapes included a segment on peer teacher conferencing. Although 
these videotapes were developed during. 1982-83, they w0fe completed 
^ • subsequent to the initial implementation of the programed wereopnot 
viewed by each participant during that year. However, the opportunity to 
view the tape was given to each participant in 1983-84. • 

Training sessions on the TADS evaluation instrument were- held for all 
teachers In the district on November 4, 1983. This training was coordi- 
nated by the Management Academy of the Bureau qf Staff Development. The 
program consisted of a. three-hour orientation £o the TADs program (and 
dissemination of ,an annotated copy of the TADS Instrument. . The annotated 
copy of TADS set forth the criteria/standards upon which teachers were to\ 
be assessed. • • ' 
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Recommendation i2 ; Implement a more comprehensive orientation and train- 
ing program for Uu1 ldlng-leyel administrators and other professional 
•educ^tprs. 



Action Taken :* During 1982-83,' a dlstrlctwlde meeting of principals was 
held for the purpose of providing them with an overview of the Beginning 
Tea cKer .Program! This constituted the only formal training activity for 
principals. No formal orientation was Implemented for .other professional 
educators.. However, during 1983-84, orientation was 'provided for^other 
professional educators and efforts were made' to Improve" the orientation 
provided to bu1lcf1ng-level administrators. , "V 

Areawlde prientatlons for schoo] administrators were held 1n each of the 
four-'areas. Separate meetings were scheduled for principals, and for 
.assistant principals. Topics cove/ed in the presentations included the 
fol lowing: . - r . ■ K . • ■ 

a. J Introduct1pn*-and Overview of the Beginning Teacher Program 

b. ^Management of the DCPS Beginning Teacher Program 

c. ■ Identification of 'Participants 1n the Beginning Teacher Program 

d. School -Site Management of the Beginning Teacher Program.) 

e. Questions Frequently Asked by School -Site Administrators! 1 

v ■ ) ^ * 

For specific questions covered 1n the last topic, see* Appendix M. # 

; ^ ■ * I 
Recommendation 3 : Implement a revie^ of the comrnunjcailon network 
between Staffing Control and the BTP office 1n an effort to identify a^nd 
eliminate barriers to speedy Identif icatloh ,of beginning teachers. 
. Procedures .for notifying the BTP office of status changes should also be 
reviewed. . 

Action Taken : Periodic meetings for staff from the Division of Opera- 
tlons and Records, Department of Instructional Staffing, and Beginning- 
Teacher Program were scheduled during September and, • October 1983. 
Meetings were" scheduled fop the purpose of discussing 1 and resolving 
personnel ,1ssues\ concerning the Beginning Teacher Program. Subsequent 
meetings were scheduled as needed. 

Recommendation 4 : Initiate more frequent contacts with program particle 
pants for the purpose of providing information and more. direction. 



Action Taken : Two actions related to this recommendation were 1mplem/nt- 
ed during 1,983-84. These actions were onsite audits of school programs 
and the tfi&iemi nation of BTP newsletters.' 

An internal vaudlt by a BTP staff member was conducted at each site in 
which a beginning teacher was assigned. The purpose of the* audit was to 
assist th#%1/ld1ng-level administrator 1n the overall administration of 
the progr|Jji, 6 f;to assure continued communications with school -1 eve] .person- 
nel 1nvoT^;d^1n the program, and, to assist personnel at the local site 
with probT^njs- that may have developed. During Interviews which were 
conducted fjwifth building-level administrators,' a considerable number 
expressed that the assistance provided during the audits was invaluable. 




In addition to the- audits, BTP newsletters were periodically distributed 
to program participant's. The newsletters . provided updated Information on 
Issues, relevant to ,the N Beg1nn1ng Teacher Program,. Data* collected during 
thd interviews Indicated that the majority of partlplpants felt that 
Information contained 1n the newsletters was useful. Many also expressed 
that the newsletters were the most valuable source of Information on the 
Beginning Teacher Program. '• " * • 

5 « ♦ Recommendation 5 :.' Periodically/monitor support ' teams to ensure that 
teams are functioning properly. This would- Incl.ude a review of • portfo- 
lios and verification of the existence and appropriateness of written 
professional development plans.' . , 

. " . ' ' ' • .• > '■ 

Action Taken y During 1982-83, there was minimal (If any) monitoring , of 
support teams and review of portfolio contents, .During 1983-84-, an 
Internal audit was conducted by a BTP staff member at each site in/which 
a beginning teacher was 'employed. As stated previously, a purpose of the 
. audit waS to assist school, personnel with problems tha4: may have devel-. 
oped. In addition, the portfolio of each beginning teacher was examined 
during the- scheduled visit.' The portfolios were examined to assure that: 

a. professional development plans were developed and . complete with 
.plans for demonstration of each, of the 23 generic competencies; 

b. profile sheets were complete and updated; 

c. appropriate observation/evaluation forms were Included;" 

d. record of support services of the peer teacher was Included and 
. updated; and • . 

e. supportive materials (1f any) were appropriate. 

B - Extent to Which Activities Specified in the Program Plan Are Implemented 

Findings regarding the extent to which activities 1n the program plan were 
implemented are based upon information derived from the Interviews with 
selected program participants. . m ° 

s - 

Program Preparation and Training . A large percentage* of, individuals in each 
ot the participant categories Indicated that they had viewed each of the three 
videotapes which provided an overview of program purpose and procedures. A 
majority of beginning teachers and peer teachers indicated that they had 
viewed all three • videotapes. However, less than o/ie.!-th1rd of the building- 
level administrators and other professional educators had viewed each video- 
tape. 

! 

Some build1ng*level administrators' and other' professional educators may have 
al/eady had a certain degree of familiarity with program procedures due to 
their experience 1n the 1982-83 projgram. In addition, presentations of topics 
related to the Beginning Teacher | Program were given 1n area meetings for 
principals and assistant principals^- " Of the principals who were interviewed, 
many Indicated that they had attended an area touting 1n which the Beginning 
Teacher Program was discussed. | 



More than two-thirds of the Interviewees gajVe an acceptable response for ea«h 
of the" questions that were related to their knowledge and understanding of 
specific aspects of. the' Beginning Teacher Program. Overall, most of the 
participants who viewed the^ videotapes felt that they had obtained sufficient 
understanding of program procedures \nd requirements. 

One shoul-d note, hoWeyer, tlfat other factpfs, 1n addition to 1.9^3-84 training 
procedures, may have*affected participant understanding of the program. These 
factors include the TADS orientation provided to teachers, TADS workshops for 
school administrators, and (in the case of support team members) familiarity 
with the program. as a result of participation during the previous school year. 

Newsletters were also used to provide Information to. participants about the 
program. Nearly all /of the interviewees indicated that they had received 
copies of the newsletters; each felt that the newsletter contained .usteful* In- 
formation. Although many indicated that the videotapes Were effectiveMn com- 
munfcating necessary information, some voluntarily expressed the feeling that 
the single best source of information about the program was the newsletter, • 

Based upon the responses of the*majority of interviewees, procedures. Used for 
informing and preparing individuals for participation . in the program were 
effective in communicating important highlicfnts of, the program and procedures. 

Although training, in general, was perceived to be effective by most inter- 
viewees, a considerable number felt that training could be improved signifi- 
cantly. The two most frequently mentionedjjecommendations for improvement of 
this component of the program were (1) School or areawlde workshops with 
Beginning Teacher Program staff in which specific problems and questions could 
be discussed and (2) prototypes of professional development plaas and portfo- 
lios with "hands on" experience and detailed guidance for plan and portfolio 
development. * * 

Assignment of Support Team . Beginning teachers and support keayn members were 
given a list "of nine responsibilities of the Beginning Teacher Program. One 
/of the responsibilities included Was the assignment of a support team which 
/•consists of a building-level administrator, peer teacher, and at least one 
'other professional educator. All tff the beginning teachers and support team 
members indicated that this responsibility had been fulfilled. 

* 

In addition to this information, profile sheets were on file for a large 
majority of the beginning teachers on which each of the support team members 
. were identified. . '• , , 

Assessment of Competencies . The majority of beginning teachers had partic-,. 
ipated 1n at least three formal performance evaluations before the time -of* the 
interview,. Evaluations by both the building-level administrator and the other 
professionaleducator had usually been. conducted* v , . " • 

The majority of beginning teachers indicated that they had been informed. atjout 
TADS and the general observation procedures prior to the Initial evaluation. 
Only two beginning teachers .expressed that they had not been informed. All 
administrators expressed, that teachers had been informed. Even though a 
training session on TADS was provided by the Management Academy, this was 



usually supplemented with administrator discussions* of the procedures w-ith 
individual teachers 'or faculty groups, as indicated by responses from many of 
the. building-level administrators , and other .professional educators. 

* 

The assessment process, included, in most cases, preconferences and'posfconfer- 
enaes as required by the TADS process. Most beginning teachers indicated that 
a preconference preceded each assessment. _ Most also expressed, that each 
assessment was followed by a postconference. Only two beginning teachers 
expressed that postcdnferences were not held after each observation. Topics 
of the postconferences generally. Included strengths and weaknesses ■ in the 
teacher's performance that weje noted during the observation and specific 
suggestions for improving performance.' ' 

P ro f es s i ona 1 De ye 1 dpmen t Plan . Most of the beginning teachers (87%) had a 
written professional development plan. Jh is plan, in all cases, appeared" on 
forms provided by the. Beginning Teacher Program Office. Most beginning 
teachers and support team members . Indicated that the plan had been updated at 
leasj once prior to the Interview. Many indicated that the plan was reviewed 
and updated continuously. . 

•»••'. ■ . " » 

Although professional development plans were on file, Information was obtained 
which indicated that participation eif beginning teachers in. the formulation of 
their plans was limited. A sizeable number 'of. beginning teachers indicated 
that they did not participate i-n the formulation of the plan.. Als.0, some were 
unaware that a plan^existed. This finding might result, in paVt, to differ- 
ences 1n terminology used for the plan by the interviewer and the Interviewee. 
However, most support team members indicated that their' Input was reflected in 
the development of the plan. 

* ■■ 

•Portfolio Development . Portfolios existed'foV each o^ the beglrrning teachers. 
The portfolios- were examined by the interviewer to determine the completeness 
and appropriateness of portfolio contents. Within most of the portfolios that 
were examined, the" fol lowing documents/information were available: 

» « 

1. Professional Development Pl.an (N~55) , , 

2. (TADS observation forms* (N=66) - ■ . . 1 > 

3. I Record of Peer Teacher Involvement (N=64) 

4. cOther -supportive material s< ' ■ » 

5. Profile' Sheet of support team members >(N-61) 

* . , ■ » 

C» Extent of Assistance by the Support Team 

Interviews . Interview responses' revealed that most beginning teachers re- 
ceived a considerable degree. of assistance during the school year and, in most 
cases, each member of the support team participated in the. support process-. 
Generally, the bull'ding-level administrator and the, other professional educa- 
tor fulfilled the 'responsibility for assessment of the beginning teacher. The 
peer teacher was usually 'involved *in providing day-to-day assistance and 
general support. The other professional educator also was involved in provid- 
ing much of the day-to-day assistance 1n mariy cases^ ' 

Beginning teachers,, peer teachers, and other professional educators were given 
a list of nine responslbl 1 1ties . of the support team to the beginning teacher* 
TheSe responsibilities and types of assistance appear below: 



1* \An assigned support team which consists of a |Jeer teacher, bui Iding-level J 
• ' administrator and at least one other profess iona»l educator, • 

2. Regular and direct assistance in preparing daily, weekly, and semester 
lesson plans. • r s ' 

3. Feedback, guidance, and support .on t[je 23 generic competencies from each 
support team member. - ^ 



.4. A professional development plan whltjh is reviewed and updated,j 

5. - Notification of program deadlines, ; . .*• V . 

6. Evaluation of the teacher'svfirst year of teaching service. \ . 

7. Assignment :of inservice or remediation activities as needed or as- re- 
quested by the beginning teacher and/br support staff. 

" • 

8. A resource person skilled in IhstructionaHstrategies, content area ex- 
pertise, usage and selection of materials, and in clinical supervision* 

9» Person-to-person, or written communication after each, observation, pro- ! 
viding feedback, instruction and guidance. 

Each beginning teacher and support team rriemfer was asked to identify any.of 
the above types of assistance that were not done. ^ Most of the beginning 
teachers indicated that they had been given assistance 1n each of the areas. 
Responses from the support team members support this finding. 

Most of the beginning teachers also Indicated t|at each support team mentber. 
had provided assistance and support and that eacn had contrlWed positively 
to their professional development. - "\ 

Survey. Survey data reveal that the majority oV, bea/iftning teachers (at least 
67%) feel that they received at least a moderate ' degree of assistance from 
support team members 1n most of the TADS categories. Percentages of beginning 
teachers indicating the amount of assistance received by the> support-team in 
( each of the TADS*categories appear in Table 6. Examination of the percentages 
also reveals a moderate percentage of beginning teachers- wfro indicated that 
they received a low degree of assistance or' no assistance from the support 
team In the Teacher-Student Relationships category ^nd the Knowledge of 
Subject Matter category. This finding," however, , m£y be attributable to a 
possible relationship ibetween level of assistance that is 'given and the level 
of -assistance that is 'needed by the "beginning teacher. Data presented in a 
later sectton ofAhis report reveal that the initial performance of beginning 
teachers was pePceived to be strongest 1n these two categories* In other 
categories ,fsuch as Classroom Management and Techniques of Instruction, 1n 
which a sizeable number of teachers were cbnsldered to be 'weak, -a greater 
percentage of teachers received high Ur moderate levels of assistance. 
Therefore, the smaller percentage of teachers who recelvld assistance in 
Teacher-Student Relationships and Knowledge of Subject Matter may be due to a 
lack of need for s assistance, ► 



■ • • •• -•. • ' .' - \ / 

Most support -team members Indicated that they provided a high or moderate 
level of assistance' to teachers 1n most categories'. Data suggest that mist of 
the Individual s'wl thin each of the support team subgroups participated /in the 
support process. Summary data which * provide percentages of support team 
members who provided assistance to the beginning teachers appear in 'Table 7 
through Table % * • .%•*'•'. 

D. Problems ^nd Areas o f Concern / 

" •* """" ■ " 1 1 1 I 1 " v 

Several difficulties or. areas of concern regarding t-he Implementation of the 
program were expressed^by some interviewees. These are discussed. below. ' 

A. . Excessive Paperwork and Time Commitment . Criticisms regarding 
paperwork ancj -vtime were gjven -most frequently by support team 
members. Individuals .tfho were' most critical were, building-level 
.administrators and other professional educators in schools that had 

a large -number of beginning teachers. Individuals who cited this 
♦concern area 'Were very critical of the paperwork created by the pro- 
^ fesslonal development plan and the Time/Activity log distributed by 

the Office of Educational "Accountability 'as' part of tfre program 
evaluation, +:\ ^ . ' 

•j * 

Specific recommendations were made to. reduce paperwork. One recom- 
, mendatlon was to formulate activities on the professional develop- 
ment plan only for those competencies In which th"e beginning teacher 
•needs 'to Improve. According to many individuals, developmental 
activities .were written for each of the 23 Competencies. 

B. Identification of Beginning Teachers and Peer Teachers . A consider- 
able, number of principals cited, problems related to the identifica-' 

• 4 t1on of .beginning, teachers or peer teachers. The major problem 
regarding beginning teacher identification was changes in the status 
of teachers,. That is, some teachers who were Identified as begin- 
ning teachers> were later taken out of the program because they u were 
not beginning teachers, and vice versa. * 

• ■ ' . i > 

• The major problem 1n. identifying; peer teachers involved selection 
from the list of peer teachers Identified at the erid of the 1982-83 
-school year. In some cases, peer teachers appealing on the. list 
were not a good , match with the beginning teacher, I.e., assigned lto 
a different subject. area or level, experienced conflicting personjfll- 
-ities, etc. ;In other cases, more than the expected number of begin- 
ning teachers were hired. Selection of a peer teacher whose name 
did not appear on the list necessitated a considerable amount of 
paperwork. Consequently, the selection of a peer jteacher was de- 
layed. 

C. Lack- of Benefit to Experienced" Teachers . A few ot the ^beginning 
^teachers who were Interviewed had extensive experience In'the field 

of teaching. For example, one teacher had thirteen years of 
teaching experience in the state of New York. Among beginning 
teachers who <were in this category and their support team members, 
many Indicated that the program was a "waste of ]Mme, M and its 
benefits were minimal. Many recommended Changes in the beginning 
teacher definition or the Inclusion of special provisions for 
experienced teachers* 



II. PROGRAM IM&ACT 



A. Amounts and Types y of Skill' Change 

Interviews . The teglnnljig teachers were asked to give specific »areas in ^hich' 
they had made substantial improvements as a result ^f their'participatiin fn 
the program, Nearly all of,the teachers were able tF Indicate a specific/ area 
in which they feAt* that they f haVmada significant positive changes. The/ most 
common areas of improvement were 1« self-confidence and improvement in one pr 
more* of the TADS categories, e.g.',, classrdom management or. techniques of 
instruction. In most cases, responses of support team members supported/ those, 
given^y the* beginning teachers. Mos^ support team members .were also ajbirto 
express areas 
performance. 

purvey . Surveys which wereAdistri^tejd to each of tlje program parti 
included items that assessed tthe performance of beginning teachers' on 
the TADS categories at the beginning and the end of the school yeak The 
distributions of these "before" and "after" assessments are illustrated in 
Figures 2A through Figure 7D. The figures illustrate a bef pre/after (pomparf- 
son of the percentage of respondents who made the following ratings 
formance: ' 

VS - Very Strong 

SS - Somewhat Strong 

AVG - Average (BLAs and OPEs only) 

SW - Somewhat Weak 

VW - Very Weak 

Unlike beginning teachers and peer teachers 
individual teachers, BLAs and . 0PB6 rated 
teachers that they assisted. 
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The trend of changes appears to be consistent across each of the seven TADS 
categories. In each of the respondent sfibgroyps, there is a shift in the 
distributions toward more positive assessments of performance. In the figures' 



which display beginning 
generally a reduction in 
three ratings' at the end 
*dents who rated the BT as 
were consistent increases 



teacher and peer teacher distributions, the|re is 
the percentage of respondents who gave the ( lower 
of the program and a greater percentage of.respon- 
"very strong." In the case of BLAs and OPEs, "there 
in the percentage who rated the average performance 
"somewhat strong" with reductions in the percent- 
ages who gave ratings in the other categories. / f 



of BTs as "very slrong" and 



The only exception to this trend was in the' area of Professional RespOnsi 
ties in which fewer beginning teachers considered themselves "very stron 
the end * of the program, 'and more rated their performance as "very w 
There was ^virtually no change in the percentage who felt that they 
somewhat weak in tnis category-. However, even in this category, the general 
trend was also evident in the responses of the support team members. i 
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Table 10 through Table 16 give before and after comparisons of the actual 
percentages of respondents who considered the beginning teachers as "weakf and 
those who* rated them as "strong.".: ♦ * . 



> T' 



. The McNemar -Test ft)r' Significance of \a»ges -(Siegel , -1956) was used to test 
the statistical significance of these Changes. In nearly all of the catego- 
ries, there was .general ly 6 significant reaction 1n the Aimber of the partic- 
ipants who rated the teachers as. "somewhat weak" or' "very weak;" In each 
category, there we're aisq, increases 1n the numbers of participants who gave 
ratings of "somewhat strong" .or "very strong" at the end of the program. The 

.changes 1n the positive ratings were statistically significant in most cases 
(p<.001). * * ■ 

Findings x support the conclDslon that' significant Improvements ip the per- 
ceptions of participants regarding BT performance occurred during the prograk 
Generally, i greater" numbers of BTs were considered to be strong in each of the 
* assessment ^categories at the end of the school year.; .f ewe r were considered to 
be weak. * • ; . »' . < , ' ^ 

* B « Extent To Which Inservice Activities Are -Effective Iri Remediating Defi- 
ciencies . . • " 



Rterviews . According to, building-level administrators, ten (15%)' of the 
beginning teachers who were vintervieweg; had received an. unacceptable rating on 
at'least one of the TADS assessment categories, during the schooUyear. - Given 
belaw are the number of teachers found .to be deficient in each assessment 
category. * * ' . .. 

• * * ...... 

6 Preparation and Planning ■ ' 

T Knowledge of Subject. Matter 

1 'Techniques of IrgphJct+on. . " , v . 

T Classroom Management 

T Assessment Techniques ' *. 

5 Teacher p -Student Relationships • 



Specific remediation activities were assigned to each of the teachers who had" 
received an unsatisfactory evaluation. A-var1ety of prescriptions or remedia- 
tion assignments had been given. These ranged from conferences with the 
beginning teacher/f rovl ding direction to enrollment in a TEC course, < 

Nearly all of the beginning teachers who were assigned >a prescription and 
their support team members felt that the prescriptions were effective in 
improving the beginning* teacher's performance. Two beginning teachers and pne 
building-level administrator felt that they were not effective*. 

No significant problem . areas or concerns were expressed regarding remediation 
activities. 



Surveys . Beginning teachers were /eques ted on the survey to indicate whether 
remediation had been assigned to" them on each of the respective TADS cat- 
egories. - A similar fitem appeared on the peer teacher ; form of the survey 
regarding the beg-inning teacher that the peer feacher assisted. Remediation 
was "defined in the survey directions as any activity, workshop, course, 
consultation, etc., that Was assj^ned by the support team and Included as part 
of the professional development plan because of a deficiency. To determine 
the overall impact of the remediation activities, comparisons were made of 
perceptions of the teaching performance at ithe beginning and end of the 
program for teachers who Indicated that they were assigned remediation because 
of a "deficiency. A 



TaM.j tt '4Hpf^0l00kj&nUQes of BTs that were assigned prescriptions who 
Cfnsf^ered themse.l ves' "somev/hat weak." or "very weak." Percentages who rated 
thelj^pepforjildnce 1n these categories at the beginning of the .program are 
; cbmftred . ; w1thB^rcentages .fall 1ng Into these categories at the end of the 
school -year, Similar comparisons of assessments by peer teachers are given • 1n 
T.abjle 18, At; the end of the school year, there were considerably fewer BTs 
yho felt that their performance was weak. This finding was evident 1n each of 
the assessment categories . The comparisons' bf ft ra<t1n'gs by peer teachers 
1/id1cate that -the perceptions of/ peer teachers regarding the perfprmajice of 
th1 s subgroup of BTs wa> al so more positive at the end of the school year. ' 

Review of Documents. Another method used to determine the overall Impact, of 
the program, particularly the effectiveness of^Jie remediation activities, was 
to compare the number of beginning teasers on prescriptive status between the 
.first and second semesters . If ren#<n'at'ton and overall support are effective, 
a reduction in the number of BTs on prescriptive status should be, observed 
during the second half -of th^ program. ', ni } 

-Such, a reduction vl'n" the number of teachers on prescription was observed, 
Overall, 29 beginning teachers who entered the program in August-October were 
given unsatisfactory ratings during 1^83-84 Of that number, 25 were defi- 
cient during, the first semester. . Only elght^of, these ttfcfors were still on 
prescriptive status during the se.qojnd semester which Kepreserire 'a 68% decline. 
Only four feathers who were not on prescription during the first* semester were 
given unsatisfactory ratings dur.ing the second semester, 

The evaluation forms: of this group of teachers were examined to determine the 
assessment categories in which deficiencies were noted by the -assessors. The 
number v ,of BTs given unsatisfactory ratings. 1n each of the assessment catego- 
ries were compared for the. first and second semesters. These comparisons 
appear in* Table 19. The data contained 1n MJle'19 reveal cojFHterable 
declines 1n the number' of BTs* whQ were deficient during th«. second semester, 
(with the exception of the Knowledge of Subject Matter category). In the' 
-Knowledge' of Subject Matter category, there was an Increase 1n the -number of 
beginning teachers, 1n prescription between the first- aad second semesters. 
The . prescription activities* as. indicated' by the Vtata, were effective 1n- 
•helping most of the teachers, who were Initially rated as deficient, to 
-perform at an acceptable level ^y'the end of the school year. 

t *• r 1 ' 

Information regarding the types of, prescription activities used to remediate 
ttefictencles was obtained for a 24* random sample (IW) of the teachers given 
unsatisfactory ratings* This information was obtained by conducting a- cdntent 
.analysis ofV appropriate TADS forms and the professional development plans. 
The activities. assigned to this sample appear 1n Appendix N. 

c * Extent t^ Which Participants tiere Satisfied with the Prog ram 

Interviews' . Each Interviewee Was asked to rate the overalf effectiveness of 
the Beginni ng -Teaciier Program as Implemented 1n their school. , The majority Of 
Interviewees In m participant categories responded "excellent," "very good," 
or "good."- 



AldJoflgjTthe program was * rated well by a majority of the building-level 
aflmlrrtstra tor's, many added that this was possible because of the small number 
of beginning teachers assigned to the s,1te.- These principals felt that the 
quality of support given to the beginning teachers would have been reduced 
drastically tf a. larger number of beginning teachers' had been assigned. 

•'*•'' '• ■ • ' " v ' ' •% . 

Surveys . On the, surveys, participants rated the Impact of the Beginning 
"teacher Program upon the overall teaching performance of the BT (BT and PT 
fiprms) or most of the BTs at a given site (BLA and OPE forms) . 

Figure. 9A through Figure 9D Illustrate the percentages given to each rating 
within the participant subgroups.. Overwhelmingly,, most participants felt that 
"the program had at least a slight jposltlve Impact upon the teaching perform- 
ance Qf the beginning teachers. At. least 4Q5K of the participants In eachslpf 
the^ subgroups Indicated that the program' had a strong positive- Impact. 

Because Interview data revealed that more of the experienced BTs fejt. that the 
BTP was of limited benefit to them, 11 'It was hypothesized that the majority 
responses Indicating- a "negative Impact" or "no Impact" was' given by these 
teachers.. Further analysis fa 1.1 edi to support this hypothesis. Of the begin- 
ning teachers who perceived thatf the program had no Impact or a negative 
Impact on teaching performance, only 361 had more than three years of full- 
time teaching experience. Forty-six percent had no full-time teaching ex- 
perience prior to August 1983. These data, therefore, do not 4 substantiate the 
claim that the program does not. benefit the experienced teacher. x 
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DISCUSSION ,OF FINDINGS 

Findings, of this evaluation §ttidy Indicate that the major components of the 
Beginning Teacher Program were Implemented appropriately and that the program 
haj2 an overall favorable Impact upon the Instructional effectiveness of begin- 
ning teachers. Some problems did exist; t however, the problems which were' 
observed occurred 1n a relatively small ^percentage of the cases. For the 
majority of .cases, the program was operating as>'1ntended with favorable re- 
results. 

Probably more significant than the findings themselves 1s the\ Impact of the 
evaluation process upon Improvements 1n the implementation and outcomes of the 
Beginning Teacher Program. The findings that have been reported are the net 
effect of these Improvements. . Primarily, program evaluations are conducted 
for /the purpose of facilitating decision-making and progranr Improvements. 
Clearly, the evaluation of the Beginning Teacher Program has^ achieved the 
latter purpose. This- program has exemplified the utility and role of evalua- 
tion, in program development. . > 



4 



The goal of the Beginning Teacher Program 1s to improve teacher performance 
'mean's of <a competency-based teacher education system. Several problems yere 
Identified 1n the 1982-83 evaluation which serloqsly Inhibited the. successful 
implementation of the CBTE system. Recommendations were, made in the 1982-83 
evaluation for the purpose of Improving the operation of the program. 

* 

Problems Identified in the* previous evaluation were not detected 1n Vils 
"study. Specifically, Improvements 1n the following areas were observed 1n the 
1983-84 evaluation: * • V - 

1. Greater participation of other professiorwl educators \w the support 
process. 

2. Provision of more comprehensive trailing for each program participant. 

3. The formulation of written professional developmental ans' for, most, 
beginning teachers. ./•. X *\ * 

'4. Greater understanding of the program and the pracedura.l requirements by 
program" participants. ' 

To a 'great extent, these Improvements may be Attributed to the efforts of the 
program staff to Increas^and Improve communication with program participants 
and the progress staff maro toward the Implementation of the 1982-83 Vecommen- 
dations. Specific activities were implemented which* related '.to each of the 
recommendations. Use of the evaluation : findings' 1n program development are 
reflected 1n' the Improvements that have been mentioned and the ^positive 
findings observed in the current study.'., I 

Although findings are generally positive, some concerns still emerged: delays 
and changes 1n beginning teacher Identification, time and paperwork require- 
ments of the program, and lack of benefit for teachers with extensive experi- 
ence. Problems will always be associated' with a program to some extent, re- 
gardless of the length of*4ts operation. However, the nature and severity of 
these problems should not be such that the effectiveness and Impact of the 
program are restricted. Unlike the concerns raised in th^ -1902-83 evaluation, 
the problems raised by 'the participants 1n this evaluatioj probably do not 



affect the CBTE process t»n a negative' manner. Until a single definition of 
the beginning teacher has been 1n effect for a succession of years, there will 
• continue to be delays- in determ1n,1nglthe eligibility of some teachers. Also,, 
\ some additional paperwork 1s associated with most programs. 'This concern' 
emerges as a result of the relatively large number of beginning teachers at 
particular sites, a. situation which results primarily from programmatic, 
decisions, such as Chapter I, and the characteristics of some schools. 

» The third concern - lack of benefit for experienced teachers - may have some 
merit. 'Although the definition Of the beginning teacher 1s -determined by the 
State, the District can make recommendations. Any recommendations must De- 
based upon additional data, however. 'Data relatid to the cost/effectiveness 
of the BTP for teache^wlth extensive experience should be- obtained. v If 'the 
effectiveness of the program does not warrant* the costs which are Involved, 
^ . appropriate recommendations should be made to the State. 

< ». 
Once a program becomes operational, t\\e decision-alternatives from a program 
^valuation, are reduced to three: to Improve, terminate, or maintain the 
(program (Worthen and Sander*, 1973). Findings of this study support the 
Tatter conclusion. Due to an effective linkage between the evaluation of-the 
program and program development, no critical needs for Improvement were 
identified. Consequently, recommendations to eliminate major problems are nojt 
warranted at this time. Albeit some . problems exist, their frequency and 
severity do not tend to hamper the operations and overall effectiveness of the 
program. These, too, will eventually be resolved, 'given the current Involve- 
ment and commitment' of program managers to Improve the operations of the 
program. The findings of the study support recommendations for continuation 
of current efforts and procedures used to Improve program management, and 
operations. Specific recommendations are: 

1. Improve the program training, component by Incorporating district, area, 
or school -levej^ workshops for beginning teachers and peer teachers, 
contingent upon the; availability, of funds. 

2. . Continue the communication network between Staffing Control and the BTP 

offlc* 1n an effort to identify and eliminate barriers to speedy Identi- 
fication of beginning teachers. , ■ ( 

3. 'Continue the periodic monitoring of support 'teams to ensure that teams 

are functioning properly. This should continue to Include a review of 
^.portfolios and verification of the existence and appropriateness of 
written professional development plans. v 

« 4. "Continue the procedures that have been Implemented to inform and update, 
participants about the Beginning Teacher Program during the school year. 

5. Conduct a study of the cost/effectiveness , of the Beginning Teacher' 
Program for §&per1enced teachers with a study of the Impact that the 
beginning teacher definition has upon the District. Findings of this 
study should form* the basis for appropriate recommendations to the' 
Department of Education, •■ < 



/ 
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APPENDIX A 
TABLES 



, ERIC 



25 



32 



> . TABLE I 

■ •,' - . t ' ~ •• • 
GRADE LEVELS IN WHICH .BTs WERE ASSIGNED TEACHING DUTIES 

Percent of BTs 



Level 





j 




66 

*> 


/ Elementary 












.Middle/Junior High 












. Senior High 


* t 
\ 




t 




1 . ' •- 


Adult/Vocationa,* 





0 

ERJC 



26 



33 



• 7 

•. / 



V 



ta|le 2 .: - ■ ; ;> y 

SUBJECT ARE} THAT BT WAS ASSIGNED MOST OF HIS/HER TEACHING DUTIES 

' ' . ' • ■ . ; — < i ■ 

• o r 

Pe rcent of Teachers j . ] Subject Areas ^ 

. ' w • . ' Elementary Education * 

9 ' • ^^English/Language Arts 

t i Exceptional Education 

2 - Foreign Language 

0 'Guidance • 

3 > Mathematics . . • 
3 Music ' 

3 , Physical Education 

1 Reading 
7 ' Science 



. ) \ 3 Social Studies 



• 4 Vocational 
8 OTHER ' 



TABLE 3. 

HIGHEST DEGREE "HELD BY BEGINNING TEACHERS 

Percent of Teachers' ■ * Degree 

80 ; .Bachelor 

17* Masters 

2 * Specialist 

1 •, Doctorate 



. o 27 ' ' 



TABLE 4 ' 

STATUS OF BTs ON FLORIDA TEACHER CERTIFICATION EXAMINATION 



Percent ofTHT 



8 

74, 
18. 



Status 



Not taken exam. 
Passed exam 
Failed exam 



TABLE 5 . ' , , 

FULL-TIME TEACHING EXPERIENCE OF BTs PRIOR TO AUGUST 1983 



S 



Percent of BTs 


Years of Experience 


58 


None 


13 ' . . 


One year 


10 


Two years"" 


'3 


Four years 


2 


Five years 


:f " 14 


More than five years 

......... 1 



. I-.. 

i. 



ERIC 



28 



35 



TABLE 6 



PERCENTAGE OF .'BEGINNING TEACHERS INDICATING 
THAT ASSISTANCE WAS RECEIVED FROM THE SUPPORT TEAM 



ASSESSMENT CATEGORY 



Percent BTs Receiving Assistance 
High Moderate Low None 



Preparation and Manning 


i 

• 41 


38 


14 ' 


' 6 


Knowledge of Subject Matter 


33 


;, 1°. . 


' ft , 


19. 


Techniques of Instruction 


36 




17 


8 ;• 

i 


C1assro6.ii 


Management . 


37 


34 


16 ' 


13 - 

' t 


Teacher-! 


tudent Relationships 


24 


33 - 


19 


• 24 

t. • 


Assessmej 


it Techniques.; 


31 


. • 34 


16 • 


9 


Professional Responsibilities ■ 

• 


33 


; I,, 35 


15 


17 H 



TABLE 7 



DEGRE| OF ASSISTANCE PEER TEACHERS .PROVIDED** 
v TO THE BEGINNING, TEACHER" 



ASSESSMENT CATEGORY 



Percent PT Providing 'Assistance. 
High Moderate low None 



. \ 



Preparation and Planning 
Know^edge of Subject Matter 
Techniques of Instruction 
Cljassroom Management 
Teacher-St^ent Relationships 
Assessment Techniques ^ 
Professional Responsibilities. 



I 



37 

I 

38 
21 
26 

13. 



45 


14 


. 3 


41 


23 


14 


51 


12 


1 6 


38 • 


16 


8' 


36 


26 


17 


/'39 • 


21 


* 12 


34 


26 


' . 19 * 



29 



36 



TABLE £ 



DEGREE' OF ASSISTANCE BUILDING-LEVEL ADMINISTRATORS .PROVIOEP 
TO MOST OF THEIR ASSIGNED BEGINNING TEACHERS 



ASSESSMENT CATEGORY 



Percent BLAs Who Provided Assistance' 
"High Moderate Low None 



Preparation and Planning 


28 


' 62 


>. 8 * 


:)' 


Knowledge of Subject Matter 

* 

* 


' 19' 


' 55 . 


22 




. Techniques of Instruction 


• 29 


58 


12 


• l 


Classroom Management 


39 


48 


10. 




Teacher-Student Relationships 


15 


51 

i 


25 


• ' 9 


Assessment Techniques 


28 


56 


14 


( ' 2 • 


Professional Responsibilities . 


11 


58 


26 


' 15 



TABLE 9 

DE.GREE OF ASSISTANCE OTHER PROFESSIONAL EDUCATORS PROVIDED 
s T0 N M0ST OF THEIR AS§^fiW€D BEGINNING TEACHERS „ 

4 



1* 



ASSESSMENT CATEGORY 



. High 


Moderate 


Low 


foone 


27 


56 


"V" 

t 

13 




' 14 • 


55 


28', 


3 


32 

* 


<* 

47 


19 

* 


2 


40 


42 


is .:. 


3 




41 


31 ••; 


8 


J* n 






• 26 \\ 




15 . 


4 : 


"14 


44 


30. 





Preparation and Planning 
Knowledge* of Subject Matter 
Techniques of , Instruction 
Classroom Management 

Teacher-Student Relationships 

• ■ • < . 

Assessment Techniques 

Professional Responslbi 1 1 tjes 



* 1 



TABLE" 10 ' . ' 
CHANGES IN PARTICIPANTS' ASSESSMENTS OF BEGINNING TEACHER PERFORMANCE 

CATEGORY: PREPARATION AND PLANNING 



\ 



/■...■ 

/ . t.. : 

BEGINNING TEACHERS 
PEER TEACHERS 

i 

BUILDING-LEVEL ADMINISTRATORS 
OTHER PROFESSIONAL EDUCATORS 



, ."rWith Perception of 
" SOMEWHAT WEAK or 



VERV WEAK 



% With Perception of 
. SOMEWHAT -STRONG or 
— VERV STRONG :"- 

; 't - : ,-■ 



Before Now DIFF 



Before Mow DIFF 



18.9 . 
32,0 * 
16,1 
25.2 



0.8 
3.3, 
1.6 
0.8 



-18. 1* 
•28.7* 
-14.5* 
•24.4* 



78.2 
67.5 
51 ll 
43.1 



98.9 
96.5 
85.5 
82.9 



m.v 

+29.0* 
+34.4* 
+39.8*' 



*The difference represents a change in the number of individuals giving a response 
which is statistically significant.- Biased upon the results of the McNemar Test for 
the significance of changes, the probability that such a change is a chance occur- 
rence is 1 time out of 1000. 



■ !**■ . *TABLE H 

CHANGES! IN PARTICIPANTS' ASSESSMENTS OF BEGINNING TEACHER PERFORMANCE ^ 
, • CATEGORY: KNOWLEDGE OF SUBJECT MATTER s' 



% With Perception/of : % With Perception of 
SOMEWHAT WEAK or' , SOMEWHAT STRONG or 

x VERY WEAK ' V E RY S T RONG ' 



^ , Before Now ^ DIFF 



BEGINNING TEACHERS . 
PEER TEACHERS ' 
BUILDING-LEVk ADMINISTRATORS 
OTHER PROFESSIONAL EDUCATORS 



Before Now DIFF 



8.7 


. 0.0 


-8:7* 


90.1 


99.8 


+9.7* 


14.5 


2.1 


-12.4* 


84.4 


. 97.8 


+13 > 


6.1 

* 


0.8 

k 


a "5.3* 


63'.6 


87.8 


.+24.2* 


7.4' 


0.8 


-0.6* 


67.2 


'82.8 


+15.6* 



*The difference represents a change in' the number of individuals giving a response 
which is statistically significant. Based upon the Results of the McNemar test for 
the significance of changes, the probability, that such a change is a chance occur- 
rence is 1 time out of 1000. 



TABLE 12 ' • •. 

CHANGES IN PARTICIPANTS' ASSESSMENTS OF BEGINNING TEACHER PERFORMANCE 
. . ... v . . 

CATEGORY: TECHNIQUES OF INSTRUCTION ; . 



% W1tfr Perception of % With Perception 6f 
SOMEWHAT WEAK or . . SOMEWHAT STRONG or. 

VERV WEAK V E RV ' S T RONG 



BEGINNING TEACHERS 
PEER TEACHERS % ; 
BUILDlNG-LEVBb ADMINISTRATORS 
OTHER PROFESS TONAL EDUCATORS 



Before Now DIFF 



Before Now * DIFF 



19.0 


1.6 


-17.4* 


78.4 


98.V 


+19.7* 


30.8 


" 2.8 


i 

-28.0* 


* .68.7 


96.6 


+29.1* 


16.8 


0.8 


-16.0* 


.43.5 


81.7 


+38.2* 


24.8 


3.3 

• 


-21.5* . 


.41,3, 


75,2 


+33.9* 



— . 1 — I. I . ■ I , ' 1 1 J ' -" ■ 

• ■ ■ . . - ■ . . ■ . ; 

''The difference represents a Change in the number, of Individuals giving a response . * 
whicft is statistically significant': Based upon the results of the McNemar Test for / 
the significance of changes, the probability that such a change is a chance occur-' 
rence is 1 time out of 1000. < / • . • i 



/- • 



\ ■ 



. A- 



9 

ERIC 



33 



'40 



/ 



» y 
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. • < TABLE 13 - . . 7 ' ,, 

CHANGES IN PARTICIPANTS ' ASSESSMENTS OF -BEGINNING TEACHER PERFORMANCE. 

CATEGORY; CLASSROOM MANAGEMENT. f 



% With Perception of % With Perception of 
. SOMEWHAT WEAK or SOMEWHAT STRONG or 

' VERY WEAK ' . VERV S T RONG 



..... * 


1 1 t* .< 
Before 

'4 


,Now„ 


DIFF , 


^ 'Before 


Now 


DIFF 


BEGINNING TEACHERS " *' 




4.8 


* : : 

-22.3*i 


70.0 


94 ; 5' 


+24.5* : 


PEE^TEACHERS 

i * 4 


' 41.8 


9.1 


-32. 7f 


" $8.0 


90.7 


+32,7* 


BUILDING-LEVEL ADMINISTRATORS 


\ 21.4 


0.8 


~2a."6* 


39.7 


78. 6 V . 


+38.9* * 


OTHER/ PROFESSIONAL EDUCATORS 


28.3 


5.0 


-23; 3' 


37.5 


> 73.4 


+35*9* 



,*The difference represents a change 1n the number of Individuals giving a response 
which 1s statistically significant. Based upon the results of the McNemar Test for 
,.the significance of changes, the probability thatisuch'a change 1s a chance occur- 
. rence. is 1 time out of 1O00. . 



V 




f 



ERIC 




34 



41 



TABLE 14 



CHANGES IN PARTICIPANTS' ASSESSMENTS OF' BEGINNING TEACHER PERFORMANCE 



CATEGORY: } TEACHER-STUDENT RELATIflSHIPS 





% With Perception of 
SOMEWHAT WEAK or 

VERY- WEAK "" . 


% With Perception of 
SOMEWHAT STRONG or 
VERY STRONG 


■ t ' 
• 


Before 

i 

\ 


Now 


DIFF 


Before 

I a •„... 


Now ' 


DIFF 


BEGINNING TEACHERS. 


9.0 


1.4 


-7.6*. 


88.6 . 


98.2* 


• 

+9,6* * 


PEER TEACHERS — , 


17,7 


1.5 . 


•16.2* X 


82.0 / 


98.5 


+16.5* 


BUILDING-LEVEL ADMINISTRATORS 


3. a 


1.5 


|^2.3* 


64 A 


87.9 


+23.5* 


OTHER PROFESSIONAL EDUCATORS 


10.6 


•0.8. 


-9.8* 


^2.1. 


8Q. 3 


+18.2* . : 



*The difference represents a change 1n the number of Individuals giving a response 
which 1s statistically significant: /Based upon the results of the McNemar Test for 
the significance of changes, the probability that such a change is a chance occur- 
rence 1s 1 time out of 1000. 



r ■ 




TABLE 15 



CHANGES IN PARTICIPANTS' ASSESSMENTS OF BEGINNING' TEACHER PERFORMANCE 

CATEGORY: ASSESSMENT TECHNIQUES # 



X With* Perception of 
SOMEWHAT WEAK or 

VERY WEAK > 



35 With Perception of ' .;. 
SOMEWHAT STRONG or 
VERY STRONG 



J 


Before 


Now 


DIFF 


Before 


Now 


DIFr* . 


f 

BEGINNING TEACHERS 


24.0 


.2,7 


-21.3* 


72.3 


96.9 ; 


} +24.6* 


\ PEER TEACHERS. " •.' ' 


' 27.9 


3.1 


-24.8* 


71.4; 


96.4 ' 


+25.0* 


BALDING-LEVEL ADMINISTRATORS ' 


17.4 


1.5 


-15,9* 


' 37.8 - * 


73.5 


+35,7*.* 


OTHER PROFESSIONAL EDUCATORS 


26.0 


1.6 


-24.4* 


30.2 


70.7 


. +32.5* 


. i — **■ < , j i , . 












t' 



*The difference represents a change 1n the number of Individuals giving a response 
which 1s statistically significant... Based upon the results of the McNemar Test for 
the significance ,of changes, the probability that 'such 'a change 1s lo chance occur- 
rence is 1 time .out of 1000. „ "-. • 



TABLE 16 

' ' ' • * » , • • 

CHANGES IN PARTICIPANTS' ASSESSMENTS QF BEGINNING TEACHER PERFORMANCE 
CATEGORY: PROFESSIONAL RESPONSIBILITIES 



BEGINNING 'TEAQHER? . 
PEER TEACHERS , 
BUILDING-LEVEL ■■ADMINISTRATORS 
OTHER PROFESSIONAL EDUCATORS 



% With Perception of % With Perception of 
SOMEWHAT WEAK or . SOMEWHAT STRONG or 

VERY TO 1 — TOY STRONG 



Before Now DIFF 



Before Now 



13.4 "1.3 -12.1* 

15.1 4,9 f-10.2* 

5.^ 1.5 -3.9* 

■ 4.1 1.6 -2.5* 



****** m 

DIFF 



83.5 


97.9 


+14.4* 


83.6' 


94.3 


+10;7* 


62.6 


81.7 


+19.1* 


66.7 


87.0 


+20.3* 



*The difference represents a change 1n the number of' Individuals giving a response 
which 1s statistically significant, Based upon the results of the McNemar Test for 
the significance of changes, the probability that such a change 1s a chance occur- 
rence 1s 1 time out of 1000, ' v ♦ . 
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. ' TABLE 17 

SELF-ASSESSMENTS OF BEGINNING TEACHERS WHO INDICATED 
THAT REMEDIATION WAS ASSIGNED BECAUSE OF A DEFICIENCY 



BEFORE 
i Somewha}; Weak 
or Very Weak 



7 



L NOW 
i Somewhat Weak ; 



or Very Weak 



Preparation and Planning 
• (N»64) 

Knowledge of Subject Matter^ 
(NMD 

Techniques of Instruction Y* 
•• . ' \ (N-66) ? 

Classroom Management 
■ ' \ • (N*86) 

Teacher-Student Relationships 
(N=42) 

* 

Assessment Techniques 
(N*63) 

Professional Responsibilities 
■ ' (IMI) 



45.4 

« 

19.5 
42.4 
'52.4 
38.1 
49.2 
34.1 



4.7' 

0.0 

3.0 

i 

9.3 



n 



4'. 8 
2.4 



erJc 



38 



45 



TABLEj 18 ' *.' . 

PEER. TEACHER ASSESSMENTS OF BEGINNING TEACHERS WHO INDICATED 
THAT REMEDIATION WAS ASSIGNED BECAUSE OF A DEFICIENCY , 



BEFORE^ N(Sw 
% Somewhat Weak % Somewhat Weak " 
or Very Weak .'. or Very Weak 



Preparation and Planning 
(N-126) 

Knowledge of Subject Matter 
(N*80) \ , 

Techniques of Instruction 
(N*127) 

Classroom Management 
(N»13^) 

Teacher-Student .Relationships 
• (N-75f • 

Assessment Techniques 
(N*101) 

Professional Responsibilities 
(N-67) 



68.7 
50.1 
57.5 
75.3 
38.1 
49.2 
50.7 



7.9 
6.3 
5.5 

16.4 
5.4 
5.0 

14.9 



9 
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TABLE 19 

Comparisons of the Number of Beginning Ttachers 
On Prescriptive Status By Category, 



Category 



J 



hiumber of BTs on Prescriptive status 
1st Semester; 2nd Semester 



I . Preparation and Planning 
II. . Knowledge of Subject Matter > 
Illy Classroom Management • 

•4 V. Techniques of Instruction 

., V. Teacher-Student Relationships 

VI; Assessment Techniques 
.VII. x Professional Responsibility 



19 
4 

20>] 

16/: : 
7 ■; 

10 
1 



5 
6 
8 
5 
3 
3 
• 1 
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. Figure 1 f 
. * ' * ' ' i 

Support Team Responsibilities to the Beginning Teacher 

Peer Teacher 

... * 

Assists BT In preparing dally, 
weekly, and semester lesson 

plans V 



Other Professional Educator 

1. Schedules, plans, and 
i implements inservice 

activities 

2. Observes and confers. 
« w1th BT * 

3. 'Serves as resource per- * 

son in' teaching Instruc- 
tional strategies 

4. Provides expertise 
-in the BT's content 

area 

5. Assists BT in the se- 
' > lection and usage of 

materials 

6. Provides clinical 
supervision 



Beginning 
Teachers 



4 



Building-Level Adminis trator 

1, Conducts summatlve 
evaluations 

2. Alerts BT to program . ', 
(leadlines 

3, Provides opportuni- 
ties for BT to ob- 
serve 1n other class- . 
room settings 

4. Maintains portfolio 



Total Support Staff 

1. Provides feedback, guidance, 
and support 

2. Participates 1n the formu- 
lation, review and updating* 
of the PDP 




V. 
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• ' PERCEPTIONS OF BEGINNING TEACHER PERFORMANCE ' 
r CATEGORY: PREPARATION AND PLANNING 
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PERCEPTIONS OF BEGINNING TEACHER PERFORMANCE' 
•CATEGORY: KNOWLEDGE OF SUBJECT MATTER 
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° i :: PERCEPTIONS OF BEGINNING TEACHER PERFORMANCE *V 4 ; 

4, M : . ^ CATEGORY: TECHNIQUES OF INSTRUCTION ^ 

(VS te Very/Strong; * r SomeWhat Strong; SW « Somewhat Weak; VW * Very Weak; , AVG*» Average) 
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$< PERCEPTIONS OF BEGINNING TEACHER PERFORMANCE 
v > CATEGORY/ CLASSROOM MANAGEMENT 
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PERCEPTIONS OF BEGINNING TEACHER PERFORMANCE 
CATEGORY: TEACHER-STUDENT RELATIONSHIPS 
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. .PERCEPTIONS OF BEGINNING TEACHER PERFORMANCE 

'j CATEGORY: ASSESSMENT TECHNIQUES 
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PERCEPTIONS OF BEGINNING TEACHER PERFORMANCE 
CATEGORY; * PROFESSIONAL RESPONSIBILITIES 
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PARTICIPANTS' PERCEPTION^ OF PROGRAM IMPACT 
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' THe 2» Essential Generic Competencies 



Common 1 cat Ions Skills 

1, ; Demonstrate the ability to orally communicate Information on a given topic 1p a 
coherent and logical manner'. * r ( . ■' 

. 2, Demonstrate the ability to write In a logical easily understood style with appro- 
priate Vamjnat' and sentence structure. .'. .' s 

3. Demonstrate the ability to comprehend and Interpret a message after listening. 

. 4. Demonstrate the ability to read /comprehend, and interpret professional material . 



» 



Basic general Knowledge 



y 5. Demonstrate the ability to add, subtract, multiply, and divide. 

6. Demonstra-te 'an awareness of patterns of physical and social development in 
students. ■ V * •» * * 

r , • - -,*.,'■•.' t 

■ ' ' ■ ■ . 1 . ■ " 

/ " V\ f Technical Skills ' . /, 

• . . I' * ■ -<y. }■■■'■,;■ : -- 

7. i Diagnose the* entry knowledge and/or skill of students for a given set of 

Instructional objectives using diagnostic tests* teacher- observations, and 
student recoras. 



V ' 

i-ranc 



&. Identify long-Vange goals for a given subject area.' 



9. Construct and sequence related short-range objectives for a given subject. 



area. , 



10. Select, adapt, and/or develop Instructional, materials for a given set of 
Instructional objectives and student learning needs.' 

11. Select/deVelOp and .sequence related learning, activities appropriate fbr a 
given set of Instructional objectives and student learning needs. 

/ ; ; ■ •.: > ■ . .-. ? 

12. Establish rapport with students \r\ the classroom by us,1ng verbal and/or vfsua'i /> 
motivational devices. •** ' , " 



13. Present directions for carrying out an Instructional activity. 



14, Construct or assemb'le a classroom test to measure student performance accord- . 
1ng to criteria based upon objectives. 9 . * ( 

ER^C , ) ••• ; • \ ■ ■ 67 V V : 



Admlni strati ve^Skll Is , - 

15. ..Establish a set of classroom routines and procedures for utilization of ' ■ 
- materia] s and physical movement. . * h) 

i 16, Formulate a standard for student behavior ,1n~the classroom* 

~ 17. Identify causes of classroom misbehavior and employ a technlqiie(s) for 
correcting it., f * * 

18. Identify and/or develop a. system for. keeping records of class and individual 
student progress. . - **- } \ 

• •• . , Interpersonal Skills 

• f » ' * 

■ * , ('*■'•' 

19. Counsel with students Both Individually and collectively corjcernitig- their Y 
. academic needs. .< ..-«*;« 1 . 

20. ° Identify and/or demonstrate behaviors which reflect a feeling for the dignity 

arfd*worth -of other'people Including those from other ethnic, cultural, Tin- 
gulstic, and economic groups. ' *~ 



21.. Demonstrate Instructional and social skills which assist students 1n develop- 
ing a positive self-concept. t + ■. 

22. Demonstrate Instructional and social skills which assist students' 1n inter- 
acting cQnstructiveiy*w1th their peers. 

23. demonstrate teaming skills which assist students 1n developing their own 
; values, attitude!, ahd beliefs. 



J , 4 
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BE6INNJN6 TEACHER PROGRAM 
" INTERVIEW QUESTIONS FOB BEGINNING TEACHER? 



SCHOOL yj ' ^ DAT E 

A. TRAINING/PREPARATION ' ' ( . ^ , 

1. D1#^bu -view *ny of the three BTP orientation videotapes? 

.. - Yes ^ no c- . • 

a. If YES, how many did you view? 1 ; 2 J ; * N/A 

„ b. ; If YES,, were they effecHve/'ln providing an overview of the pro- 
■ \. -gram's purpose and procedure^? 1 1 

',. ' , Yes . V J Mb - • .N/A 

2. ' After viewing the orientation vldeatapes did you know: 

a. ' what you de>e required to do to complete the program? 
. ^ ^ Yes • ; No . * 

b. the generic competencies? , 

'Ves ^ No ' N/A 

c. * how long yki were' to remain 1n the program? * 
I • ■ ' Yes No ? * N/A ' 

d. the "general procedures for asSesling your performance? 

' Yes ' ; No '. N/A ,'. 

\ ■ ' 

e. „ the roles anc\ responsible ties of each of your support team members.,' 



Yes 



No , , . N/A 



3/ Did you view ny of the following training .videotapes? t 

a. Planning and Preparation? ^ *Yes _ No 

Did 1t help you uViderst$nd the generic competencies? 
' .. Yes . No . N/A, • " 



,1 



INTERVIEW: ^EGINNING TEACHERS (CONTINUED) ' * 

• * I 

b. Techniques of Instruction \ Yes No/ 

Did It help you understand the generic competencies?. 
. Yes m No . N/A V 

c. . Assessment Techniques? Yes ^ No 

• Did 1t help you understand generic competencies? 
. Yes ' No N/A 

d. Pupil-Teacher Relationships/Classroom Management? 

-Yes No 

" i 1 ' ■ " 

Did 1t help you understand theji generic competencies? 

res No ■' i- N/A ' . 



t 



A 

4. What additional Information should be Included in future BTP trai 
inservlce?^ 





5. In wha pother ways (other \hsn additional Information) could training be 
improved?"' ■' ■'$$*]/&''•'.''■' 

Did you receive copies , of. the ' Bf P newsletter on a regular basis? 

— yes ^ ■ No . . : •> . *; ' V^'vjlv-. //* , ' ' 

a. If NO, did you receive i '.ffjiy ^newsletters? . yes : . -No 



. ' b. Did you find the In^rwaAtbji In! the newsletter to be uifcful? < 

. . ■ Yes ■ ,;v, No> V ' >••„•>, N/A . , * 

7. Here is a list of .jt-Kie :. typi?$ /ifff ya.ksfi &ta;nte ypu . s hou 1 d have received in the, 

, Beginning Teacher '■■'> , rjpj9i ^m*.^V( ^ '..t hje := e^i c h.e : r . .r*-e a d the N descriptions). ;• ■ 



a. In your opinion; was any of the; things on the 11st NOT DONE for you? 
^ Yes , " . ,' No. ( tf Y|S 4 < what aSsis ta nee wa s not ^1 ven ? ) 



INTERVIEW; BEGINNING TEACHERS (QONTINUED) • 

G. • Did any problems arise Vh' regard to cooperatlonior communication between 
you and any of your support; team members? " 
Yes N<v (If YES, explain) 



9. N What do 'you feel was the most 1 Slgn1f1cant:'^ontr1tut1on of your peer 
teacher on $our professional development?,'- * 



10. fahat was the most significant contribution your OPE made to your profes- 
sional, development? . ., •» 

« * .. 

11. What was the most significant contribution of your BLA to your profes- 
sional, development? d 

12. Bltf mfln iY assessments were conducted by your school administrator? 



4 

43»- Were' you made. familiar wlth^TADS and the general observation procedures? 

I* Yes. ' No '* v 



How was fetal p done? 



14. Were post-conferences held after each assessment? 
, Yes ^ No ' < 

a. If NO, how many post-conferences were held? 



What information's given to you in the post-conferences? N/A 



f 



15. Did you share the results of your administrator's observations with your 
peer teacher- for. discus si on? Yes No 



1 



INTERVIEW: BEGINNING TEACHERS (CONTINUED) ' * ' 
/ 

16. Were you familiar with your progress throughout most of the School year? 



Yes 



No 



(If NO, explain) 



\ 



17, Did you have a prescription written anytime this? year? 
Yes No s J ■ 

a. If YES,' in what area(s)? 

^ Preparation and Planning y 

, ^ Techniques of Instruction 

Assessment Techniques " 

i Student-Teacher Relationships 

. ' Classroom Management 



b, .Which specific remediation activities were assigned to you? 

, N/A 



c. Do you think these activities were helpful? 
Y<*s No (If NO, explain) 



N/A 



18. Was a professional development plan formulated? 
. * Yes • No Don't Know 



N/A 



•' / 

\ i9; Did you 'participate 1n the development of the PDP? 

( , Yes ■ No ' Don't Know 

; (If YES , describe the' nature of your participation?! 

• I ' • ' ' * • ••• 



N/A 



i 

i 1 



20. Approximately „how many times was your professional development plan 
' updated? ' M/fl ^ 




• V % 



N/A) 



-A ' 

ERIC , 
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INTERVIEW: BEGINNING TEACHERS (CONTINUED) 



t 



* * 

f 



21. Were you' satisfied with the professional development plans that" were 
formula tea? 

m _,Yes No. , (If NO, explain) N/A 

'• ' . , ' i • . • ' ■ ■ ' ' • 

22. How many times did your entire support team meet with you to discuss 
your performance or progress? , r . I \- 

23. Overall, how well did you i and the'support team work, together? 

24. What BTP-reTated problems have you experienced during this school year? 
Have they been resolved? > 



25, What positive changes do you feel you made as a result of your participa- 
tion in the Beginning Teacher Program? • . 



26. How would you rate ? .„the overall effectiveness of the Beginning Teacher 
Program as Implemented 1n your school? 

_£xcellent Good No Opinion Fair Poor 

COMMENTS; 

1 ■ C ■ 

t 



27. What suggestions do, you have for Improving the. Beginning Teacher Program 
1n general? 



» . ■ , BEGINNING TEACHER PROGRAM 

■ • . • 

INTERVIEW. QUESTIONS FOR PEER TEACHERS 

• * 

school , • Date 

j " ii j" 1 ■» » " i » ■ ■ « 



A. TRAINING/PREPARATION 



1. pid you view, any of the three BTP orientation videotapes? 
. Yes No 

a. " How many did you, view? , : 1 , 2 3 N/A 

b. ' Were they effective 1n providing an overview of the program's 
- "i .purpose and procedures? ' 

• Yes . No N/A • 



2. , After viewing the videotapes, -did you know: 

a. what ithe Jbeginning teacher was required to do to complete the 
program? * . ' * 
Yes • No » _ _^ N/A / 

b. the procedures for assessing the beginning teacher's performance? 
Yes No N/A • 

* • 

c. the requirements for the professional development plan? 
Yes; • No v N/A 

; • » . ' / \ ■ ■ .. 

d. your role and responsibilities as a peer teacher? 
1 Yes No N/A 

•» • '. \ ' t, • - . ' 

*V the roles and responsibilities of other support team members? 
* Yes- 'No N/A 

" * \ ' - ' • ■ ' ' • « 

4 f» the design and maintenance of the portfolio? 1 
Yes No • ^ N/A 

* , : ' ( ' 

f , 



INTERVIEW: PEER TEACHERS* CONTINUED * ' / ' 

'3, Did you view any ^of the following training tapes? 

* . a. Planning and Preparation tape? Yes ' No 

♦ • /' $ * ~ ■ 

Did 1t help yoif understand the generic competencies? 
Yes, , No \ N/A 

.b. Techniques of Instruction tape? Yes No 

Did 1t help you understand the generic competencies? • 

Yes • No ^ " N/A .. • » 

• / ' 

c. Assessment Techniques tape? ^ • Yes No 

Did 1t help you understand the genenllc competencies?' 

. • Yes No If/A 

»• * " '• ■ ... » * 

d. Pupil-Teacher Relationships/Classroom Management tape? 

_ Yes j No a 



Did it help you understand the generic competencies? 
Yes . No m N/A v ' 

After viewing all* of the videotapes, did you feel prepared to: 

a. provide feedback to the beginning teacher? -Yes — -tor 

i If no, explain. ' 



b. confer with the beginning teacher? Yes no 

If no, explain. 



c. assist 1n developing the professional development plan? 
Yes No ' 

If No, explain. < 



■ d. orient the beginning teacher to TADS and the evaluation process? 
^ Yes . No 

If no, explain . ' ' - 



INTERVIEW: ' PEER TEACHERS CONTINUED ^ 

v 

e. 'maintain a record of peer teacher Involvement? f Yes \ No 
5.- » In, generil, how could your training for the BTP have been Improved?' ' 



6, \. Did you rtceive copies of the. BTP Newsletters on a regular basis? 
1 _ Yes No • . 

a. If NO, did you receive. or see an^ newsletters? 

, Yes i No ',• "■ 1 

b. If YES, dti you find the 1nformatlo4Jn the. "newsletter to be useful? 
. Yj?s - _No (If NQ, explain) 



B. SUPPORT PROCESS ' , 

7. Here 1s a 11st of the types of assistance that is to be given to the 

beginning teacher by the support team members (Let t(je peer teacher read 

the descriptions). < 
i • '« ^ 

In yoiur opinion, were any of the things on the list NOT DONE for 'the. 

beginning teacher? i * • ' 

* v Yes No (If YES , what assistance was not given?) 

* - 

Did any problems arise 1n regard" to cooperation \r ^communication among 
the support team members?' I 

Yes No ■ (If YES, explain) . 

' '• . " ■ • . . * ' / ' " " t 

• ■ ■ , 1 \ 

, y -w ; - t. < / y y 

9* Overall, how well did you and J other members" o/r \ the support team work 
'together? . f t ' 



v I 

10* How well did you and the beginning teacher wo A together? 



■ f , > . » 



INTERVIEW; PEER TEACH#RS CONTINUED 

IK Did you .ever visit the beginning teacher 1n the classroom? 
Yes No ' 



12. Did you and the beginning teacher ever discuss his/her performanc 



V, 




.13. Were you informed of the results of the beginning teacher's assessments 
and his/her status on the generic competencies? , , 

Yes No ' 



1 If YES, by whom?' 
BT 



BLA 



OPE 



14. Was the beginning teacher regularly informed, of his/her status on the 
generic competencies ^nd assessment results'? • m > 
Yes No , Don't Know *. 



45. Did you attend any post-conference with the beginning teacher? 

♦' < / ■ •' 

Yes ' No > 7 

a. If YES, how many did you attend? ______ 



b. If YES, what information was usually given to the beginning teache 
in the post-conferences? • • 



16. Wa^ a professional development plan formulated for the beginning teacher? 

Yes No • ^ Don't Know .(If NO, explain why) '/ 



17. Did you participate in the development of the PDP? 

■ 7 Yes No Don't Know ,N/A 

(TF/tES, describe the nature of yo.ur participation,"!""*"^ 



\ 



INTERVIEW: PEER. TEACHERS, CONTINUED 

18. Did the beginning teacher participate 1n the formulation of his/her 
professional development plan? . 
Yes , No • Don't Know • . N/A f 

19., Approximately how many times was the professional, development plan 
updated? ( N/A) V. * • 



¥ 

20. Were you satisfied with the quality of the professional development plan? 
/ Yes No (If NO, explain) ^ N/A) •*•"••• 

i • ; ' • ' . 

/ 

21, Did the- beginning teacher's entire support team ever meet with him/her to 
- discuss| his/her performance? 

Yes- . _ No' - •, • 



22. W/iat: do you feel (was the most s-ignificant contribution you made to the 
beginning teachers professional development. 



f; 



23. What significant positive changes did you observe 1n the beginning 
feacher as a result of his/her participation 1n the Beginning Teacjier 
Program? ' 



INTERVIEW:.. PEER TEACHERS CONTINUED 



24. How would you rate the overall effectiveness of the Beginning Teacher 
Program as Implemented 1n your school? . : .. • 
• Excellent " Good No ^Opinion Fair Poor i 



COMMENTS:' 



i ■ 



25. What suggestions do you haVe' for improving the Beginning Teacher Program 
»., . « in general . 



26. Other Commeats: 



:RJC 
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BEGINNING TEACHER PROGRAff 




. Interview questions for building-level awin^tra^rs 4 * • 

SCHOOL • ' - , % DATE f 

A. TRAINING/ORIENTATION * \ < ' \ - ' ,« ' i 

1. ..How many beginning teachers are employed at your site this yfcarr ^ 



2, 



Did you* view any of the three BTP orientation videotapes? 7 k 
Yes^ No • • s ' : ' 

How many did you view? ' >1 ■ 2 3 N/A , ! 

Were they effective in providing an overview of the program's purpose and 
procedures? . Yes-*' ^ No N/A 

COMMENTS: ' \ ' ' ' 



3. Old you view any of the following training tapes? 

a. Plannlnj and Preparation tape? / Yes m No 

Did 1t help you understand the generic competencies? 
... Yes No . L.N/A' 

,b. Techniques d? Instruction tape? '* Yes ■ No 

'•'*., . — . """% - 

Did'.H help you understand the generic -competencies? 
' ., " Yes No N/A 



3 



o. Assessment Techniques tape? Yes . , No • ■ 

1 ' 1 1 111111 1 

? ^ » • Did 1t help .yiou understand the generic cdmgetendes? . » • 

• . Yes No • N/A 

d, t Pupil-Teacher Relationships/Classroom Management tape? 
(j *D1d 1t help you understand the generic competencies? ' > 
, /es' No ' # ; 1 . • " ' 

y^c - . ... , , , > ,83 ... . .;•*;; -• .. ' ■ 



• •'• , 

INTERVIEW: BUILDING-LEVEL ADMINISTRATOR. CONTINUED ' . v 

. . . • . ....... \ ■ v. ■ 

• , ■•••»•.>.« • \ 

» - . • ,v ' • \ 
4, Did you attend a workshop oft the Teacher Assessment and Development sys 
tem (TADS) this ysar? » , s . ' 
Yes' • No 

a. If YES„ was the prt&gram effective in communlca/i'ng all you.needed to 
know r%g$rd1ng the Jfsessmeht of beginning teachers? . 1 
* - m Yes ^ No \ ^N/A. - • 

b. If NO, what should have fteen covered or'low should 1t have been 
improved? ✓ * 



Did^ you attend any area or district workshops in which the *BTP was 
discussed by a BTP staff member? • ^ .. 

Yes . No ••'*•»' 



\ 



Did you obtain any useful infortrlation? 

Yes ■ No. N/A . • V 

■ ■ #• . . 

If. NO, how should such, workshops be improved 1n the future ? , 

■A 

* • 

What .additional Information should Se included in future'BTP training or 
Inservice activities? fc " 
1 Yes - No (If YES, explain) * . ; 



i ■ 

- \ * ■* * | ' 

7. In what other ways (other than additional Infonifetlon) could training be 
improved? : , 



V 



A 1 ' 



.•'<•« 

INTERVIEW: BUILDING-LEVEL, ApMIfllSTRAJOR COffjpNUED > 

B. BEGINNING TEACHER/SUP PORT TEAM I DEI^TI F I CAT lt)M ./"' ' * 

8.. Were any proWems encountered- 1n Identifying the beginning teachers on 
/ your staff? ".• .. .-•*. :„V * ' v ! 

Yes'.;,- ■ y' . tfp •>' (If YES, explain) ' I .. ... 

- ■ . , ' ♦ , : f • 1 • A 

9. Were any difficulties, encountered 1n- Identifying and/or securing peer 
teachers? ■ ; . . . » ' •• 

»Yes . No' (If .YES, explain) • 



:..\ *• "' 

10.' Did any confusion 'arise among support team members seg*ar<?ing their BTP 
roles and. responsibilities? - \ 

$ ^ Yes • _ No fc-.* (If YES, expl<ty)\ > ' ' * ' i • ?v f ; 'f 



11. Irt your opinion, do you feel that each beginning teacher l# s support team. 
+. \ member fulfilled hl^/her roles- and responsibilities? ' , 
Yes _No (If NO, explain) ' *„ « 

- ••• • .. . • y. 



C. SUPPORT PROCESS 



NOTE: The following questions are related to the RTP support process /for 
, ! ' (beginning teacher). 

12. How many times has this beginning teacher been assessed by you so far? 



» , 



* ' / » * 

13, Did you orient the BT on TADS and general observation procedures' prior to 
your initial assessment? > ^^^0* " ' 

_ Yes , No . (if U0^TaU\) ' . 



•a. How did you orleht the BT? 

1 P 



INTERVIEW: BUI DUNG-LEVEL. ADMINISTRATOR, CONTINUED 



14. Weft? 
ment? 



post-conferences held with the beginning teacher after oach assess-- 
Yes"' No (If NO, explain) . ' 



a, If M), approximately how many conferences were held? 



b; What topics were usually discussed 1rt the post-conferencSs? 

15. Did the beginning teacher have a prescription written anytime this year 
(If NO, go to item 16) < • 

'j Yes No 1 _____ 

a. In what area(s)? , 

i . • . \ ' . . ' 



b. Which specific remediation activities were assigned to him/her? ^ 



V 



c. ! Were these activities effective? 4 Yes No 
(If NO, explain) . * , 



16. Was a professional development plan formulated for this teacher? - 
Yes No 

■ '~~v- • • ' . * ' . . 

17. Did each ; s*H^ort . member participate 1n the development of the 
beginning teacher's professional development plan? 

Yes No . N/A 

a. If NO, which support team members did not participate and why? 

/ . . . . . ■» . 

t J 

J b. If YES, how was this' done? . , 



v 



INTERVIEW: ' BU IDLING-LEVEL ADMINISTRATOR CONTINUED 1 , - ' 



A 



18. Did the beginning teaqher participate 1n the development of his/her 
professional development plan? - 

7* Yes No 'N/A 

* a. If NO, then expl-ain; 
. b. If YES,.,how was this done 1 ?; t i 

■■. ■ . 

' - ' " " •■ . . ' ' " " 

19, ,Awwx.ywt^ the professional ' development plan y 

<* .... ttptiffteq^ ^-,^ - ( N/A). tt ■ 



20. Overall* ffbw well did the beginning teacher's support team work together? 



2L /What B#~related prbbleptf have you experienced this school year? 



Have they been resolved? - ••* 

* * . 

22.' Were communication and coordination from the BTP district office" useful 
in assisting you 1n /the admini strati orT of your Beginning Teacher Program? 
Yes No (If NO, explain). 



■23. If needed, how could, communication -and coordination from the BTP district 
office be improved?' ' - 

• - • 

• - • • 

, 24. What significant, positive changes have you observed 1n this teacher that 
ha.ve resulted from his/her participation in the Beginning Teacher Program , 
as compared to his/her performance at the beginning of the school *yea"r? 

■ * 4 ' < * m * 

'*■•'-*".■■ . ' , * # 

■ r ' 73 . • 



w^mmmmmmm 



MM 



INTERVIEW: BUIDL ING-LEVEL ADMINISTRATOR CONTINUED 



» 4 » > a 

25. How would you rate the overall effectiveness of your Beginning Teacher 
Program this year? > * ' . 
Excellent Good 



No Opinion 



Fair 



I COMMENTS: 



Poor 




\ 



ft, 



,1 



26. What suggestions do you have for Improving the Beginning Teacher Program 
in general? , ' '. 



i 



ERIC 



'V 



t 
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• . .' . APPENDIX G . , 

Interview Questions For Other Professional Educators 




• 1 

* I 

. BEGINNING TEACHER PROGRAM 

# 

INTERVIEW QUESTIONS FOR OTHER PROFESSIONAL EDUCATORS 



SCHOOL I , .. DATE .» 



A. » TRAINING/PREPARATION - 

1. Did you view any of the three BTP orientation videotapes? 

; Yes No ' 

a. How-many did you view? • ,1 2 3 N/A 

b. Were they effective 1n providing an overview of the program's 
c purpose and procedures? ' • »^ 

^ Yes No N/A 



2.' After viewing. the videotapes, did you know: ' 

• / 

a. what the beginning teacher was required to do to complete the 
* program? > ' 

; Yes # No m N/A 

b, the procedures for assessing. the beginning teacher's performance? 
Yes No N/A.' . 

' » . . . . /' ' 

*'c. the requirements for the professional development plan? 
_ Ye,s « ; No • . N/A : ' u 

; ~ / . 

d. ■ your role and responsibilities as an OPE. I ' 

. , ; Yes . No ' N/A ■' • 

• ) 
# e, the'roles and responsibilities of other support team^ members? 

Yes ■ No ' N/A- ■ , ' 



f.Wthe design and maintenance of the : portfolio?- 
Yes No N/A 




i 



INTERVIEW; OTHER PROFESSIONAL EDUCATORS CONTIHUED • * ' i " 

3, u Did you view any. of the following training, tapes? ■♦ • . 

a. . Planning and Preparation tape? .Yes No ^ ..' 

Did it help you understand the generic competencies? 
Yes ' . No N/A- . 

b. Techniques of Instruction tape? ^ Yes No • ' 

i • '■ 

Did it help you understand the generic competencies? 

J Yes • 5 No N/A ' / 

c. Assessment Techniques tape? ' Yes No 

Did it help you understand the generic competencies? ■« i ' 
Yes No- ^ N/A > / 

d. ' v fupl1 -Teacher Relationships/Classroom Management tape? 

..Yes No 



Did it help you understand the generic competencies? 
ll Yes . No. . N/A 




4, AfteA viewjng all of the videotapes, did you Afeel; prepared M>\\ 
a, observe the beginning teacher? Yes . ■ .No ••, '.''a 

If no* explain. .-.^'^S-- 'ft . 



confer with the beginning tea-cher? * Yes ;'. •', • V- -^&t-t 

* 

If no, explain. i 



'A 



4 



■ J ' v 



assist 1h developing the professional developm%t pfan^ ; 

Yes No • ' 'V^A$-^ e ®v«- r - ' _>> 

If No, explain. . . ... ^ 



d,' orient the beginning teacher to TADS and the evaluation process? 



,Yes No 



* 



If no, explain 



77 



ERIC \ ' ■ v;'.: ' . ^ 

i - - - • ■ - — — — — — ■ — L 



INTERVIEW: OTHER PROFESSIONAL EDUCATORS CONTINUED 



5. In general, how could yotjr training for, the BTP have been improved? 



6. Did you receive copies of the BTP newsletters on a regular basis? 
Yes * No 



a. »If NO, did you receive or see any newsletters? 
Yes No 



b. If YES, did you find the information in the newsletter to be useful? 
Ye^ ... ,_ No (If NO, explain) 



B. SUPPORT PROCESS 

* 

The following questions should be answered for 
teacher). *> 



(beginning 



7. Here is a list of types of assistance that 1s to be given to £he begin- 
ning teacher by support team members (Let the* OPE read the descriptions). 

In your opinion,* were any of the things on the list NOT DONE for the 
. 'beginning teacher? 



Yes 



No 



j (If YES, what assistance was not given?) 

L • 

catTon i 



8. Did Jny problem/ arise in regard to cooperation or communlca 
.the support t,eam members? 
Yes • No (If YES, explain) 



among 



9. Overall, how well did .you and other members of the support team work 
together? ' • \ ' 



10, How well did^ou and the beginning teacher work together? , 
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INTERVIEW: OTHER PROFESSIONAL EDUCATORS CONTINUED 



11. Did you ever observe the beginning teacher in the classroom? 
Yes No . '* 



12. Did you and the beginning teacher ever discuss his/her performance? 



13. Were you informed of the results of the beginning teacher's assessments 
and his/her status on the generic competencies? 
Yes " No 



If YES, by whom? ' 

BT BLA OPE 



! 




14. Was the beginning teacher regularly informed of his/her status on tjhe 
generic competencies and assessment results? • . f 

Yes No Don 1 1 Know 



15. Did you attend any' post-conferences with the beginning teacher? 
Yes No * 



a. If YES,' how many haVe you attended? 



b. Jf YES, what information was usually given to the beginning teacher 
in the post-conferences?/ . ' 

16: .Was a> professional development plan formuTated for the beginning teacher? 
Yes A No ' Don't Know (If NO, explain why) ' 



17. Did you participate in the development of the PDP?- 

Yes " ' No Don't Know ; N/A 

( If YES, describe the nature of 1 your "participation."}"""] 



V 



INTERVIEW: OTHER PftpFESSIONAl EDUCATORS CONTINUAL '/ i 



\ 




'18, Did the beginning teacher participate 1n the formulation of his/her 
professional development plan? 

Yes ^No * ^ Don't Know. ' : N/A 



• © 



19. Approximately how manv times was the professional, development plan 
^pdated? ..,,.(, N/A) / 



20, Were you satisfied with the quality of the professional development plan 5 ? 
, . . Yes __,No (If, NO, explain) , N/A) 



21.. Did the beginning teacher's entire support, team ever meet with him/her to 
discuss his/her performance? " W 
- Yes - No / , 

* * 

22. What do you fee \ was the most 'significant contribution .you made to the 
beginning teacher's professional envelopment. 



4 



V; - • . 

23. . What" significant positive' changes did you observe in the beginning 

teacher as a result of his/her participation in the Beg1nn1nq Teacher 
- Program? • • I \, ' 



( 



9 



t 



*\ ' 80.. 
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INTERVIEW OTHER PROFESSIONAL EDUCATORS 'CONTINUED 

■ 1 .. ' ; i 



.' .r. . . V. v;: 



tVvei 



54. -How would you rate the overall &ffecwene/5s oi the ,^^J!ii?yi.-fea<^/^-"5:%\? 
Program as implemented 1n your school ? -\ •■ /i ' --V* =••''* ••'.'•.!'.■,{•■$ 

' Excellent Good No 0p.1n1ori . * 'h 1 ^ Ki&^ W^^M'H ;:f^ 

•P'* 7.".-^: * • ;,.»•••. •,. • . ./•..-.. -. 



COMMENTS: 



25. What suggestions do you have for improving s ttie 'Beg\mi^%^^^Ws)^m 
in general? j . 




26. .Other Comments: 



1 



/ 



7 
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* APPENDIX v H 
% * • • 

Beginning Teacher Questionnaire 
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DADE COUNTY PUBLIC SCHOOLS 



i 

\ 



BEGINNING TEACHER PROGRAM QUESTIONNAIRE 
.BEGINNING TEACHER FORM ' ' > 



/ 



» it* 



\ 



the purpose of this- questionnaire 1s to determine, the .effectiveness of^e ; ^fc 
Beginning Teacher Program 1n your school 1n achieving Its primary goaf - to 
improve the teaching performance of beginning teachers. Since voir h<TOe been 
listed as a' participant 1n the Beginning Teacher Program, for most of the- 
t983-84 school year, we are 1nlei*ested in learntrig^ a^out your perceptions ofT 
the^program's effectiveness. Therefore, we are . requesting that ydu complete 
the items which are Include/1 in this questionnaire'. ' , 

You may be assured .that - all responses will* remain anonymo&s\ The responses 
will only 0 be used to evaluate the 'Beginning Teacher Program, not individual 
teachers. 

PTease complete the questionnaire and return it to us by June 12, 1984. ' 
Return your form to^Mail Code: 9999, Room 800: "Attention Dr. Connor* If you 
•have anV questions" please cpntact Dr. Lynne Connor at 350-3447. «' * 

Thank, you. ' * m • '. • » '■ . 



* * 0 



V 



• IT 



. . 83 



97 



.DIRECTIONS? , '• Rlace a check (/) ,1n the spdce wh,Jch' precedes /our answer 
' • • to the questions .bejow, ' * > 



,1 



'.. ' • v \ • • .... \ ,< . 

.What month, during .the 1983-84 school vear, were you. first given a • 
teaching assignment in the Dade County Public Schools? 



276. 1. 'August v 
64 2. September 
21 3. October 
TT 4. litter October 



(5): 



B. In which' grade Jevel are your assigned teaching duties?' 

> 

253 1. Elementary ' 
. Tlf 2. Middle/Junior H1*gh ' 
~^W" 3. Senior High ' • , • •• » , ■ 

2 4. ' Adult/Vocational 

b 5. , Districtwide/Areawide v v - 

C. .In which subject area havfe you been aligned most ^of your teaching '« 
/ duties? ' ' w • " 



D. 



* 1 y 



1: Elementary Education 

36 2. Engl ish/Language. Arts 

3jj 3. Exceptional Education 

9 .4. Foreign Language s 

j 1 5. -Guidance . 

13 -6. Mathematics f 



What was your undergraduate % major?' 

( Ijl -1, Efementa ry Education 

36 2.. fhglish/Language Arts 

. p 3. Exceptional Education 

14 4.. Forefgn Language 

1 5. Guidance 

6- 6. Mathematics 



11 7. Music W 

TTT 8. Physical Edutatibn 

T* 9. Reading • 

TT 10. Science • ' ^ 

TT" 11, Social Studies 

"W 12. Vocational 

HT 13. OTHER (specify). 



11 7. Music 1 

13 8. Physical Education 
"TP 9. Reading \ 
TT 10. Science 
TT 11. 'Social Studies 

♦ 12. .Vocational 

13. OTHER (specify) 



(6). 



(9-10)" 



ERIC 
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iV ' * 

E. . . From wh 1 th cql1egfe/ f un1v,e^ty dfd- you. receiv^ your undergraduate degree? ' >• 



47, 1. Florida Intern^tlondT -Un1 vers 1 ty * " /' 

^Tp 2. ^University of Florida , . k ' ■ % '« ' •' » 

" HIT 3. Florida State University . , V- " 

15~ 4. University of M1 ami " k '• • ' ' * V ' •. 

HT 5. Florida Atlantic 'University . ' . 

T_ 6, Florida A & M University * , , ^ { $ r»- 

r& 7.. Barrx University •* ' ' • 

T[ 8. . Un1ve\s1ty of South Florida *' * ^ . - ^ 

TT9. University of CentraJ Florida 1 " 



IST 10. B1scayne\ollege7St. 'Augustine of Vi 1 larYb^a University 
~T_ 11. University of West Florida 
IT 12. University of North Florid 



. 0 12. University of North Florida *k ^ 

TlJI 13. OTHER-FLORIDA: (specify): A N 

14 OTHER-OUT-OF-STATE; ( specify)' ^ 



4- 



(11-12) 



7 



F. What 1s your highest degree? 



3g7 : 1. ' Bachelor . . '. 1 



ft, j 



& 2. Masterfe . ■ ■■ % ■ 

7~ 3. Specialist s ' ^ (13) 



T" 4. Doctorate 



G. Have you taken the^Florida Jeacher Certification Examination? 

32 V. No.. ' ' ' 

. V W2., Yes, jassed " . . - - (14) 

- 69 3. Yes., did not pass. 

* .i 

H. How many years of full-time teaching experience did you. 
have prior to August 1983? ; - . 

>* • < - j . - • '" . . ; * 

225 1. None. ' 13 4. Four years. 

49 2. . One year. • Z3I 5 Five years. , . (15) 

38 3. Two yeahs.. . 5T" 6- Five years*. 

* ■ ♦/ i 

■ ' v ' < . ■ '. • ♦ r ■ 

Are you and your peer teacher assigned to the same • ' ' 

Instructional 1, level?- * ' 



♦ * 



4 i s 



276 h Yes » 

HE 2. No. , <, ' (16) 

* • 

J. Are you and your peer teacher assigned to . the same subject 

area? ' • * • ,' ! . 

293 1. *es ' • • " ■ ' " . v " „/" . ' ' V 

*~W 2. No « , 1 ' , . • * ' \ ( 17 ) 



/ 85- 
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V: : > v V ' PART IL \:> y '* ^ " »V 

' • . -y ' " ' ■ 7 

♦ DIRECTIONS ; Given below are seven major teacfiihg Categories into which 

the twenty-three (23) florida generic teaching* competencies 

,v may be classified , N For tfach of • the" categories, you are 
t asked to do the following: 

>•''•• • t < . ' ^ ■ '~ 

• ' • . A. Assess your ab/Hty to demonstrate: the teaching ■behav- 

.. 1prs'1p the category before you participated in Dade 

• «. County's Beginning Teacher Program 

• " ' • ;* . • v. '. • ■ ' — , • ' . 

B, < ^ Iijd^cate whether any remediation activities 'were 
' . * assigned for thlV category 'because of a deficiency; 

> * L 

C. Indicate the amount of 'assistance given to ypu in' the 
? .« «; area by your Support Jteam; ■•• v 

> ... • % .» ' . •« .. 

AND , . 

1t). . Assess. your ability to demonstrate the teaching behav- 
• , . ,* , . . iors * * / 

. ' * 1n the. category 'ndw. ./ ■ ' ^ 

.A .remediation activity' 1s any activity, workshop! course, consultation,- etc, 
- \\si\ has been assigned by your support team and Included as pa,rt of your 
professional development plan becauseof a deficiency. * 

Responses are given, with each question. You are to place a check ( ) in* the 
•space whlfc^ precedes the response which agrees with vour answer. 

PLEASE GIVE YOUR HONE^f OPINIONS. Your' responses will- be used only^of- pro- 
gram evaluation purposes - to. evaluate the effectiveness of the district's 
Beginning Teacher Program. None„;of the Information obtained on this survey 
wij^ be used to evaluate any teacher.. . . ^ . *. 



IT 

\ 
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i; CATEGORY 1: PREPARATION AND PLANNING 



* « 



a; 



c. 



' How- would you rate your . '. 
performance 6jtth1,s . / \+ 
'category BEFORE the 
1983-84 school ye*r7 

^ 11Q 1. Very Strong' 

1^9 2. Somewhat Strong 
• 57" 3. Somewhat Weak 



T~ 4- Very Weak 
5. k Don't Know 



"IT 



How do you* rate your 
perfbrma/ice.o.n th1$ 
category NOW? 



&4 
TTT 

t 



1. Very Strong 

2. Somewhat Strong 

3. Somewha-t Weak 

4. Very Weak 

5. .Don't Know 



B. 



D. 



Was remediation assigned 
on this catfegory? 



66 1. Yes 

No 



1 

What degree of assis- 
tance was prov.ided'by , v • 
your support team. 1n. 
.this area? 

157* i. High Assistance . 
,148 2., Moderate Assistance; 
55 3. LowfAs'sistance ■ 
25 4, No A$si stanch ' 



2. CATEGORY 2: ' KNOWLEDGE OF SUBJECT MATTER 



A. 



i » % 



C. 



How would 'you rate your 
performance on this 
category BEFORE the 
1983-84 school year? ' . 
0 

■ 188- 1 . Very Strong 
159 2. Somewhat Strong 

HT 3. Stfmewhat Weak 
2 4; ' Very Weak 
5 I 5. Don't Know 



How do yoij rate your v ' 
performance jon this 
category NQW? 



,2g8' 1. Very Strong 

• 88 2. Somewhat Strong 

, 0 3. Somewhat Weak 

0 4. Very Weak 

•" l v 5. Don't Know 



V 



Was remediation assigned 
on this cate'gory? 



' 41 1. Yes 

Tzrr 2. ^o 



What degree of assis- 
tance was provided by 
your support vteam in 
*>this area? * - 

126 1, High Assistance 

1 15 2. Moderate Ass1sta»ce< 

69 3. Low Assistance 

/4 4. No. Assistance ." 



V ■ 

t, CATEGORY' 3:' TECHNIQUES OF INSTRUCTION 



I 



' A.. 



C. 



How would y oil rate you$ 
performance 'on this 
category BEFORE the 
1983-84 school year? '« 

• 95 1. Very Strong ' 
, 205 2. S6mewh$ ; Strong 
66 3. ^ Somewha't Weak 
6, 4.- '..Very Weak, 
Tin .5. Don't Know 



How do you rate your 
performance on th-re 
category NOW? 



234 1.' Very Strong. ^ 

142 2." Somewhat "Strong 

6 3. Somewhat /Weak' 

0 4. Very Wea* 

1 5. Don 't Know < 



■ i% B. ■■ Was. remediation assigned 
j on this category?. ' ? 

. V * . 67 1. -Yes • \ 1 . 
~3TT"2, No 



D. What degree of ass 1s- 
' ,tance was' provided by 
your support team in 
* ; this area? 

, 139 ,1. High Assistance 

' *■ ' 149 _ 2. Moderate Assistance 

64 3. Low Assistance 

29 4. No Assistance 



( 



4. CATEGORY 4: CLASSROOM MANAGEMENT 



A„ How would you rate your 
'performance on this v - 
category BEFORE the 
, ' v 1983-84 school year? »' 



122 
*"77~ 



J. Very Strong 

2. Somewhat Strong 

3. Somewhat Weak 
; 4„ Very Weak 

5T Don't Know 



\B. ' Was remediation assigned * 
on this category?* - ■ 



V v. 



86, 1. Yes 
W 2. No 



How. do you rate *£our '«.*. 
performance on' this 
category NOW? 

--Veryfstrong 
Somewhat Strong 
3,., Somewhat Weal< 
4*f Very Weak 
T?5. Don't- Know 




v« ,'D. . What, degree, of assis- 
tance was provided by 
your support team 'in 
this area? 

. _141 1. High Assistance 
l*3tr 2 . Moderate Assistance 
<, . * 62 3. Low Assistance . 

49 4. No Assistance 



15,, wVeGORY Y TEACHERnSTUDENT RELATf ONSHIPS 



4 



A. 



Hdw would you rate you] 
performancVon this 
category* BEFORE the. 
1983-84 school year? 



a # 



186 1. ' Very Strong'' 

1?2'"" 2, Somewhat Strong 

3,. Somewhat Weak , 

5 4. Very Weak, 

T 5. Don't Know 



C. 



How 0 do you rate your 
performance on this, 
category NOW? 



;278 1. Very Strong ' 
'95 2. Somewhat Strong 
T~ 3.. Somewtfat Weak 



F 4./ Very Weak 
Don't Know 



7 




6. CATEGORY 6: ASSESSMENT TECHNIQUES 

J A. Howl would you rate your ' 
performance on /his 
category BEFORE the 
1983-84 school year? 

W 1. Very Strong 

200, 2. Somewhat Strong 

86 3. Somewhat Weak * 

» ' 5 4. Very Weak 

TeT 5. Don't Know. 



C» ^How doaagfiKwjte your 
, ' performance on this 
. category NOW? 



196 • 1. . Very Strong 
, 172 2. Somewhat St/ong 
9 3. Somewhat Wt 
P'4. Very Weak 
2- 5. .Don't Knov 



D. 



B. 



D. 



Was remediation assigned 
on this- category? 



J 

■ 4.2 1. Yes 
No 



: <> 



What degree of assis- . 
tanee was provjded by 
your- support teanTin 
this area? ' 1 

90 .1. High Assistance 
126 '2. Moderate Assistance 
?2_ 3- Low Assistance 



(34-37) V 



.4. \{o Assistance 

♦ 



Was remediation assigned 
on this category? 



) 



64 1. Yes 
2. No 



What degree ,of ^assis- 
tance *was provided by 
your support team 5 . in 
this area? . * 

119 -1, High Ass;f sjanpe 

165 2. Moderate Assistance 

59 3. LoW Assistance ' ' 

36 4. No Assistance 



(38,-41) 



I.; 



7. CATEGORY 7: PROFESSIONAL RESPONSIBILITIES 



A. 



,0. 



How would you rate your 
performance on this 
category BEFORE the , ' 
1983-84 school year?. • 

183 1, Very Strong : 

138- 2. Somewhat Strong 

36 3. Somewhat ,Ueak 

5 4. "Very Weak 

'"IT 5\ Don't Know.. 



How do you rate Vour 
performance on this 
category NOW? 



'281 

"~5T 



II Very Strong 
2; Somewhat -Strong 
T" 3. * Somewhat Weak 
, 4. . Very Weak 
'5. - Don't Know 



T 

T 



B, 



D. 



Was remediation assigned 
on. this category? . 



42/1.. Yes 
"W~ 2 . No 



What, degree of assis- 
tance was provided by 
your support team in 
this ar 0 ea? 

125 1. High Assistance 
l33 2. Moderate Assistance 
58 3. Low Assistance 
66 -4. No Assistance 



(42-45.) 



\ 



\ 



9 

ERLC 



J 



' 9 

90 v 



.0.. What impact clo you feel the Beginning Teacher Program has had upon 
. your teaching performance? v ' y . 



your tetfching performance? 
156 Strong positive impact 
145 Slight posit jve-tmpact 
2\ Slight negative impact 



5 Strong negative Jmpact 



53 , No jmpact. . 



/' V 



I J 



i 



v. 



S 



(46) 



THANK YOU VERY MUCH FOR TAKING THE TIME TO COMPLETE THIS SURVEY. WE WILL USE 
YOUR RESPONSES TO HELP IMPROVE THE PROGRAM FOR- FUTURE BEGINNING TEACHERS* WHO 
WILL PARTICIPATE IN THE PROGRAM IN THE FOTURE. WE HOPE THAT -YOUR EXPERIENCE 
IN THE BEGINNING ITEACHER PROGRAM HAS BEEN VERY REGARDING. ' « , 

• . \ ' 



. r, 



r 

C ■:. r 



DADE COUNTY PUBLIC SCHOOLS 



' % 



BEGINNING TEACHER PROGRAM QUESTIONNAIRE 
, PEER TEACHER FORM - 



w — 

The purpose of this questionnaire is to determine the effectiveness of • the 
Begfnnlng Teacher Program in -your school 1n achieving Its primary goal* - to 
improve, the teaching performance of beginning teachers. Since you have 
participated in the 1983-84 Beginning Teacher -Program as ,a peer teacher, "we 
are Interested in learning about your perceptions of the program's effective- 
ness. Therefore, we are requesting that you complete the items' iwhlch are 
Included in ,this questionnaire. ' ^ *' - ■ ' .♦' > 

You rfiay be assured, that al 1 r responses 4*1 IT remain anonymous. The responses 
will Honly be used to evaluate the Beginning Teacher 'Program, not Individual^ 
teachers. « - . * . 

PJ-ease complete the questionnaire and 'return it to us by June 12, 1984. 
Return your form to Mail Code: 9999,^ Room' 800; Attention: * DPT 'Connor. If. 
you have any questions, please contact Dr. Lynne Connor at .'350-3447 " 

THANK YOU. 



Y 



V 



\ 



* 



9 

ERIC 



4 



"1 



107 



J.D. Cpde:^ 



PART I 



DIRECTIONS': 



Place a^>£teck 1r\the space which precedes your answer to 



A, 



; the. quests oris, below. 

In which level' are your ass1gned- r teac*hing duties?' 

1 254 1. Elementary ' • , • 

~TT 2. Middle/Junior High- ' ;' . 

Zj%2 3t Senior High 

~T" 4. Adult/Vocational . 

7~T" 5. Districtwide/AreaWide 



, '.V, -, 



B. " In which subject area(s) do'yoU Have Florida teadher. certification? 

7 7. Music " , \ 
W 8. Physical; Education * 



C. 



241 1. Elementary Education 
r j9-, 3. English/Language Arts 
40 3. Exceptional Education 
4. Foreign Language 
i 5. - Guidance 
70"* 6. Mathematics 




~lfjr* 9. Reading 
~"%r 10. Science' 

24 11. Social Studies, 
HTT -12. OTHER (specify) 

y ■■ — — : 



* 



(6) 



•(7-8) 



How mSny years of full-time teaching experience did you have prior 
to August 1983? 

18 1,-, 1-3 years. 66 5. 13-15 years. 

•'43 ■ 2.. 4-6 years. , V 6. 16-19 years. 

, 46 3. 7-9 years.*. \ 7> 20+ years. • , 

"3E4 10-12 years. \ > . 

D. Are you and the beginning teacher assigned to the same instructional 
level? • • j v 

302 1. Yes ' " • 

~W" 2. .No . • . ' If io) 

E. Are you k and the beginning teacher assign^ to the same subject area-? 
29^ 1. Yes . 



"9F 2. .No 



(11') 



, i ; *94 



' ' PART II '* .... 

' •• > . •' ■ . - ; • ' • ' . ' ; . : . 

DIREOIONS: Given below are seven major categories' 'Into 'which, the twenty-three 
(234 Florfda generlf teaching competencies may be classified. For each of the 
categories, you are. asW§d-^o do th^j following: • ' > " J 

. • A, Assess the beginning teacher's ( BT 1 s \ performance ,on the 
. category when you were first assigned to his/her support team 
. ' or your first observation; 

B. Indicate whether x any remediation activities' were assigned to 
. . ^the beginning teacher because of a deficiency \1n this category; 

C. • Assess the beginning teacher's (BT's) perfWinoe 0 n the" 

category now . ■ , _ 

AND , • ' 

s ° ' ' 

D. The degree of assistance you gave 1n this area to the beqlnnlnq 
teacher. " - v , 

A remediation activity 1s 'any activity, workshop,, couirse, ■ consultation, etc. 
that has been Assigned to the beginning teacher and Included as part of 
his/her professional development plan because of a deficiency demonstrated 1n 
the area. v ' 1 ... 

Responses are given with each question. You are to pNce a check ( ), in the 
space which precedes the response which agrees wfth your' assessment. 

• * * 

PLEASE GIVE US YOUR HONEST OPINIONS. Your . responses will be used only for 
program evaluation purposes - to evaluate the effectiveness of the district's 
Beginning Teacher* Program. None of the InformaTton Obtained on this survey 
will be used to. evaluate any teacher. , 



r 



6. ' CATEGORY 1. 



PREPARATION AND PLANNING - 

.• A, How did you rate ' 
the BT's perfor- 
mance, in th,1s area 
when you first 
•observed him/her? 

' 88 y j. Very Strong 
178 2. Somewhat Strong 
Somewhat Weak ' 
Very Weak /. 
Don't Know t * 
Did not observte 
the ifeacher i 
in this area .'• ' 



"TUT 3. 
"1T4 • 
iZL 5. 



C. 



237 
IT 

or 



How do you rate 
the BT's performance 
NOW? 

_ 1. Very Strong 

Somewhat Strong 
I 3. Somewhat Weak 
" 4. Very Weak 

I 5. Don't Know 

. 6. Have not observed 
the teacfter 1n this 



T 



B. Was remediation assigned 
to the BT 1n.v this- area? 



126 1. Yes 
"WT 2,* No, 
*~?T 3. Don't Know 



\ 



D,/ What degree of Assistance 
1n this *area dld'Wou give 
to the teacher? "\ ; 

,148 1, High assistance* 

1^9 2. Moderate assistance 

55 .3. Low assistance 

IT" 4. No assistance 



V 



area. 



96 



1 10 



* 

a' 



CATEGORY" 2. 



KNOWLEDGE OF SUBJECT MATTER 

A. How did you rate ' 
the. BT's. perfor- 
mance 1n this area 
- Avhen yojj first 
. ; "observed him/her?. 

153 h Very Strong 
136 2. Somewhat Strong 
T~ 3,- Somewhat Weak ' 



T~ 4/ Very Weak 
T" 5, Don't KnoW 
T" 6. Did not observe 
, the teacher . 
1n this area" 



Was remediation assigned 
to. the BT 1n this area? 



JO 4, Yes 
1367 2. Wo, 
. 16 3, Don't Know 



C. How -do you rate, 

the BT's performance 
NOW? 



D. What 'degree of assistance 
in this area did you- give 
to! the teacher? 



249 1, Very ^Strong . 
136 2. Somewhat Strong 
3C 3 - Somewhat Weak 
1 4. Very Weak ' 
1 5. Don't KnovK , 
2^ 6, Have not observed # 
' v the teacher in this area 



86 1. High assistance 

163 2. Moderate assistance 

91 3. Low assistance 

55 4. No assistance 
— i- 4 



x 



» , * 



97 



1 



111 



I 



8, " ,CATEG0R^3: 



/ 



TECHNIQUES OF INSTRUCTION 

A. How did you rate 
the BT 1 s perfor- 
mance in this area 
* when you first • 
observed .him/her? 



.73 



T 
T 



1. Very Strong 

2. Somewhat Strong 

3. Somewhat Weak J 

4. Very Weak . *s 

5. Don't Know 

6/ Did not observe, 
the teacher 1 
1n this area 



B. . Was remediation assigned 
'* to, the BT 1n this area? 



128 1. Yes 
TjjET 2. • No 



W 3. Don't Know * 



How do you rate \. 
N the BT'^ performance 
NOW? 



204 
T7T 



T 
T 



D. What "degree of assistance 
in this area did you give 
to the teacher? • * .« 



1. Very $trong 

2, Somewhat Strong 

3. Somewhat Weak 

4, Very Weak , 
5'. 'Don't Know 

6. t Ha.ve not observed » 
the teacher in this area 



121 1. High assistance 

202 2. Moderate assistance 

v 47 3. Low assistance 

2T" 4. No assistance^ 



9 % 



V 



4 V 



98 



'9. CATEGORY 4; 



s 



EJ.ASSROOM MANAGEMENT 



A. How did you rate 
the BT's per for- . 
mance in this area 
when you first 
observed him/her? * 
" . i 

60 1. Very Strong 
146 2< . Somewhat Strong ' 
- 111 ,3* Somewhat Weak, 
"^577 4. .Very Weak 
17 5. Jtorf't Know" ' 
$ ' 6, Did rfot observe 
the teacher 
in this area 



C. How do you r'ate 
' the BT's performance 
NOW? 

187 1. Very Strong 
.166 2, Somewhat Strong 
34 3. Somewhat Weak 
> 1 4, Very Weak 



B., Was remediation assigned 
•cto the BT in this area? 



135 1. Yes 



No 

TT~ 3, Don't Know 



D. 



T~ 5. Don't Know 
T~ 6, Have not observed 

v. the teacher in this area 



What degree of assistance 
in this area didtoou give 
to, the teacher? i 

150 1, High assistance 

14^ 2. Moderate assistance 

62 3. Low assistance 

32 4. No assistance 



!5 



(24-27) ; 



tr 



<Jf» 



V 



o 

ERIC 



M 

.•■'i'i 

t 



99 



r 



-113 



'10. 



CATEGORY 5: • 

TEACHER-STUDENT 'RELATIONSHIPS 

A. How did you rate' 
^the.Bt's perfor/v 

mance r| ttrl^er^a 
. when yot first 

ob'servecj him/her? 



d 



41. 1. 

wr 2, 
3. 

•4. 
5. 
6. 



TO" 



T 



Very- Strong - 
Somewhat Strong 
•Somewhat Weak 
Very Weak 
Don't Know^ 
Did not observe 
the" teacher 
iq £his area 



< 



\ 



C. How do you rate 

the BT's performance * 
NOW? ' - ' 



251 
W 



B, Was remediation assigned' 
4 to the BT .in th.is arw? 



75 1 
1ST 2 

TT/3 



Yes 
NO 

Don't Know 



1. yery Strong 

2. Somewhat Strong 

3. Somewhat Weak 

4. Very Weak 

5. Don't Know 

6. Have-not observed 

the teacher in this area 



. What degree ol as,$ist?rrce 
.in this area did Vou give 
to the teacher? 

2 1. High assistance . 
T~ 2. Moderate assistance 



105 3. tH}w^assistance 
67 4. No assistance 



V 



4 * 




'4 



\ 



11. CATEGORY 6: ' 

ASSESSMENT TECHNIQUES 



A. How did you rate 
the BT's perfor- 
«~ mance 1n -this area 

\ • when you first 

/' * • obaerve^hlrn/her? 

1. Very Strong 

2. Somewhat Strong 

3. Somewhat Weak 

4. Very Weak 
5,. Don't Know 
6. Did not .observe 
, . the teacher 

in this area 



70 



T 



C. How do you rate 

the BT's performance.' 
NOW? 



199 
T7TT 

T 



B. Was remediation assigned 
' to the. BT 1n this area? 



, J02 



1. Yes 

2. No 

3. Don't Know 



D. 



1. Very Strong 

.2. Somewhat Strong 

3. Somewhat Weak 

4. Very Weak 

5. Don't Know 

6. >Have not observed 

the teacher 1n .this area 



105 
T5T 



What degree of assistance 
in this area did you give 
to the teacher? ■ ^ 

_ 1. Hkjh assistance 

" 2. Moderate assistance 

" 3. Low assistance 

" 4.' No assistance 



* » 



(32- 



35). 
t 



ERIC 



101 



1.15 



.12. CATEGORY 7: ' 

PROFESSIONAL PRACTICES 



,1 



« 



p A. How d^d you rate 
b >\ the BT<s. perfotf* 
^^mance this area 

"when you first 
'. observed h.1ra/her? 



159 



1. Very/§tr.ong 
2t. Somewhat Strong 
48 3. SomeWhat Weak 
,11 4. Very Weak 
% 5. Don't Know 
4 6. Did not observe 
the teacher 
in this area 



C. How do you rate 

the BT's performance 
NOW? 



Was 'remediation assigned 
to the BT in this area? 



♦ 67 



l.. 

2. 
3. 



Yes 
No 

Don't Know 



D. 



240 1, Very Strong 

* 128 2. Somewhat Strong 

17 3. Somewhat Weak 

2. 4. . Very Weak 

3 5. Don 1 t Know 

3 6. Have not observed 

the teacher in this area 



76 
T31T 
TO" 



7T 



What .degree of assistance 
in this area did you give 
to the teacher? 

1. High assistance 

2. Moderate assistance 

3. Low assistance 

4. No assistance 



/ 



(36-39) 



\Er|c 



Y 



102 



13. Overall, wha't Impact do you feel the Beginning Teacher Program had on the teaching 
performance of the beginning teacher assigned to'you? ' »■ 

256 StronoT Positive Impact • . \ ' • . • ' „ ' j 

•7 x ' • . 

115 Slight Positive Impact ' '. • : • ' . ^ ' 

/•■ ' ' 

6_ Slight Negative Impact • ■ • • 4 . 

• / > < • • 
2_ S.tropg Negative Impact - x • 

/ • • • *• 

. 13 No Ij'mpact . ' '- , * , ' . . 

' ...» < ■ 



(40) 



THANK YOU /VERY MUCH FOR TAKING THE TIME TO COMPLETE THIS/ SURVEY. WE WILL USE YOUR 
RESPONSES/TO HELP IMPROVE THE PROGRAM FOR FUTURE TEACHERS -WHO WILL PARTICIPATE IN TH£ 
PROGRAM. WE- HOPE THAT YOUR EXPERIENCE IN THE BEGINNING TEACHER PROGRAM HAS B&N- VERY 
REWARDING. » 



■) • 



DADE.COUNTYJUBLIC SCHOOLS 



BEGINNING TEACHER PROGRAM QUESTIONNAIRE 



BUILDING-LEVEL, ADMINISTRATOR FORM- 



TJie- purpose of this Questionnaire is to determine ineffectiveness of the 
.. Beginning Teacher Program in your school In achiev ingots primary goal'*,- to 
• improve the teaching performance of beginning teachers. Since you have 
» , < participated in the 1983-84 Beginning- Teacher Program as a bu 1*1 dinlj 'level 
' ^ administrator,, we 'are** interested learning about your perceptions ofjtfra 
program's effectiveness, Therefore, we are requesting that you complete 
items which are included in this questionnaire. 

i 

The responses 
not individual 

♦ teachers. < 

Please complete the questionnaire and return it to us by June 12, 1984 . 
( Return your form to Mail .Code: 9999, Room 800; Attention:' VF. Connor. " H 
✓you have any questions, please contact Dr. Lynne Connor at 350-3447. • 



You may, be assured that all responses will remain anonymous, 
will only be used to evaluate the Beginning Teacher Program, 



THANK YOU. 



) 




7 



7* 



I, D. Code: 



.. DIRECTIONS : Given" below a*e ^even major categories into which the 23 generic 
4 ' competencies fell. For each of the cate'gorie-s .you are asked to, assess the 
fo11owio.gr — , 



A. 



B. 



The average performance demonstrated by. banning teacher(s) in 
your school during the first' observations; 



The current average^erfbrmance. of beginning teacher(s) at your 
site on this competency. • * * * . * 



AND 



c. 



The degre£ of assistance you provided to most of the beginning 
teachers. * 



1 you 



PLEASE GIVE US YOUR HONEST OPINIONS ».< Ybur>esponses will be used only for 
program evaluation purposes - to evaluate the effectiveness of the district's 
Beginning Teacher Program. None of the information obtained" on this survey 
will be used to evaluate any teacher." 

Before completing the items below, please indicate the number of" beginning 
teachers who began working at your site during August-October 1983 and who are 
currently at the site? " / 

Median * 2 (Ranged 1 to 19) / (5-6) 

whom the quest^ns-should be 



(Tllfcse are the individuals for" 



)e answered.) 



1. 




CATEGORY*! j • PREPARATION AND 



A..„ What was the average 
rating of beginning 

^ ' ' .' teacher(s) on this 

category on your firsts 
assessment? 

• » • . . «*. ■ 

27 1. Ve*^ 'Strong 
40 '2, Somewhat Strong 
3. .Average 



13 



j!5. 4. Somewhat Weak 
'6 5. r Very Weak - 



K C. What degree of assistance 
difl you gitfe to mos£ of 
the teachers in this . 
category? 1 

37 1. High Assistance 

• 82 2. Moderate 'Assistance 

11 3. Low Assistance ■ 

1 4.. No Assistance 



B, What 1s the average 
rating of beginning 
teacher(s) on this 
category now? 



59 1. Very Strong. 
.jj>3 . 2., Somewhat Strong'* ' 
17 ; 3. Average 
1 4. Somewhat Weak' \ 
•1 5' Very Weak ' . 
~ ... ' . • •• 17-9) 



2*. CATEGORY 2: . KNOWLEDGE OF SUBJECT MATTER 



A. What was. the average 
* rating of beginning 
Vteacher(s) on this 
category on your first 
assessment? 

39 l.v Very Strong 

45 ~ v2. Somewhat Strong 

40 3. Average ° 

7 4. Somewhat Weak 
.1 5. Very Weak 



•25. 
77 



"2? 



What degree of assistance 
•did you give* to most of 
the teachers in this 
category? . 

_ lV -High Assistance 
1,2, Moderate Assistance 
" 3. Low Assistance 
* 4, ^lo Assistance 



B. -What is the average* 
rating of beginning 
• teacher(s) on thls^ 
category now? 



58 1. Very Strong 

58 2, Somewhat Strong 

15' 3. Average "... 

1 4. Somewhat Weak 

0 5. Very Weak 

. . (10-12) 



ERIC 



no7 



121 



>j ; 3.^%.pT^^ OF INSTRUCTION 

5 >' A,; . • What wa i itlh a v e r a g e ' 
Y' v . v ^tirig jbf beginning 



C 



X 



• x v telliheffs) on this 

. .category on your first 1 
. . assessment? . 

" 21 ..l/ • Very Strong • 
36 Somewhat Strong 
52 3. Average . 
20 4, Somewhat Weak . 
T* 5. Very Weak 



What degree of assistance 
did Vou, give to most of 
; the. teachers In: $h£$ 
category? v ^ 

' "'» 
38 1. High, Assistance 
7j> 2. Moderate Assistance 
.1.6 3. Low Assistance 
I .4. No As^1 stance ' 



, ... . y .. 

B, What 1s the average 
rating of beginning 
• 'teacher(s), on this 
category now? 



50" 1. Very Strong 
57 2. Somewhat Strong 
. 23 3, Average- 



» ^ 4. Somewhat Weak 



5. Very Weak 



(13-15) 



4. CATEGORY 4: CLASSROOM MANAGEMENT. 

» ■ • ♦ 

.. A. What was the average 

rat«mg of beginning 

teacher(s) on this 

category on. your first 

assessment? ,'t". 

21 1.^ Very Strong 
31 2. Somewhat Strong . 
51 3. Average' • . # 
24 4. Somewhat/ Weak 
4; 5, Very Weak 



C. • 0 ..- What degree of assistance 
v did you .give to most of 
the teachers. 1n feM's . % 
category? > c - '•■ - 

- 51 1. H'lgh Assistance 

64 . 2. Moderate Assistance 

13 . 3 - . liow Assistance 

3 4. No Assistance ; / 



B. 



What is the averaoe./; >.<; 
'rating 'of beg inn i (\g j " 
teacher(s) on, this 
category ^ow? • - * 

■ " j '"'"''flf ". 

; 49" '1. Very Strong , ' . 
^'M. .2, Somewhat "Strong./ 
,/ 27 3. Average * 

0. 4. Somewhat Weak . 
rjT* :S'. Very Weak 



■■■v. 



(i6-i$\ 



5, CATEGORY 5: TEACHER-STUDENT RELATIONSHIPS 



'ft 



A. 



What wds ^he . average 
rating of beginning 
teachers) on this, 
category On your first 
assessment? 



35 1. Very Strong ■ 

"50"'" 2. Somewhat Strong 

r 42 . 3, Average 

r T 4. Somewhat Weak ' • 

1 5. Very Weak . , 



C. What degree of assistance 
did, you give to most of 
the teachers 1n this 
^egory? . • 



20' 

IT 
TT 



1. 

2. 
3. 
4. 



High Assistance/ 
Moderate Assistance * 
Low Assistance 
No Assistance' .i 



B. 



What 1s the average 
rating of beginning 
teacher(s) on this 
category now? 



54 1. Very Strong 
62 2.. Somewhat. Strong 
14 3. Average 
' IT 4. Somewhat Weak 
0 5* Very Weak 

(19-21). 



6. ' CATEGORY 6: ASSESSMENT TECHNIQUES 

A; • .What toas the average 
rating of beginning 
.teacher(s) on this 
% category on yoi/r first 

• assessment? 



•B. 



What 1s the average 
rating of beginning 
teacher(s) on this 
category now? 



T 



18^ 1, Very Strong 
32 ' 2. Somewhat Strong * 
3. Average- 
4". Somewhat Weak 
5. Very Weak 

. * *' " 

t degree of assistance 
«you give to most of 
e teachers in this 
category? . 




37 1. 
7T 2, 

TT.3. 

T4, 



High Assistance * 
Moderate Assistance 
Low Assistance 
No Assistance 



, 47 1. Very Strong 
55' 2. Somewhat Strong 
33 3.JWerage 
2 4. Somewhat Weak 
0 5. Very Weak 

" (22-24) 



o 

ERIC 



109 



123 



, • f v ■ - ' 

7. CATEGORY 7: PROFESSIONAL PRACTICES 

A. What was the average. - 
rating of beginning >' 
teacher(s) on this 
category on your, first 
assessment? ' * 

36 h Very Strong 

' 46 2. Somewhat Strong 

42 3. "Average * 

6 4. Somewhat Weak 

1 5. . Very Weak 



C, What- degree of assistance 
'did you give to most] of 
the teachers In this 
category? ^ - 

JL4 1. High Assistance 

2. Moderate Assistance 

34 3, low "Assistance 

7 4. .No Assistance 



B, 



What 1s the average • 
rating of beginning 
teacher(s) on tj[)1s 
category now? 



53 1. Very Strong 

54 , 2. Somewhat Strqjf 
^Tf 3. Averai 

2 4. Somev 



"TP 5. Very 



Wnj Vai 

r^^* fly 



\ 




ERLC 



litr 



8. Overall, what Impact do you feel your Beginning Teacher Program had on 
the teaching performance of most of the beginning teachers assigned to * 
your site? 



53 Strong .Positive Impact 

67 Slight Positive Impact 

, 1 Slight Negative Impact 

' 2 Strong Negative Impact 



8 No Impact 



/ 



(28), 



* THANK YOU VERY MUCH FOR TAKING T^E TIME TO COMPLETE THIS SURVEY. WE WILL USE 
YOUR RESPONSES TO HELP IMPROVE JHE PROGRAM FOR FUTURE TEACHERS WHO WILL 
PARTICIPATE IN THL-PROGRAM. WEjHOPE THAT YOUR EXPERIENCE IN THE "BEGINNING 
TEACHER PROGRAM TfAS SEEN VERY REWARDING. 



• » 



ERIC 



111 



125 



i 



DADE COUNTY PUBLIC, SCHOOLS 



, BEGINNING TEACHER PROGRAM QUESTIONNAIRE 
OTHER PROFESSIONAL EDUCATOR 



The purpose of this questionnaire 1s to determine the effectiveness of the 
Beginning Teacher Program in your. school 1n achieving Its primary goal - to 
improve the teaching performance of beginning teachers. Since you have 
participated 1n the 1983-84 Beginning Teacher Program as an other professional 
educator, we a re : Interested 1n learning - about' ypur perceptions of the pro- 
gram's effectiveness. /Therefore, we are requesting that you complete the 
items* which are included 1n this questionnaire. . • 

. ' . i 

You may be assured that all responses will remain anonymous. The responses 
will only be used to evaluate the Beginning Teacher Program, not individual 
teachers. 

Please complete the questionnaire and return 1t to us by June 12,- 1984 . 
Return your form to Mall Code: 9999, Room 800; Attention: Or. 'Connor. '"If 
you have any questions, please contact Dr. Lynne Connor at 350-3447. 

THANK YOU. 



113' 



127 



I.D. Code: 



(2-5) 



DIRECTIONS : Given below are seven major categories Into which the 23 generic 
.competencies fall. For each of the 'categories, you- are asked to assess tire 
.following; v 



o 



A. The average performance demonstrated by beginning teacher(s) 1n 
your school during your first observation; 



• B. The current average performance of beginning teacher(s) at your • 
N site on this competency; 5 

.. , \ AND. 1 

C. The degree of Assistance you provided to most of the beginning 
1 teachers. 

PLEASE GIVE US' YOUR HONEST OPINIONS. Y^ur responses will be used only for ' / 
program evaluation purposes ~ to evaluate the effectiveness of the district's' 
Beginning Teacher Program. None, of the Information obtained on this survey 1 
will be used'to evaluate any teacher, . 

Before completing' the items below, please indicate the number 6f beginning 
teachers who began working at. your site during August-October 1983 and who 
you currently assist? . . ' .• ' 

Median » 3 (flange: 1-21) . (6-7) 
(These are the individuals for whom the questions should be answered.) 

S 



/ V 




mm 



DIRECTIONS: PLACE A CHECK ( ) IN T|E SPACE WHICH PRECEDES YOUR AN^ER. 



1. - .CATEGORY 1: PREPARATION AMD 

. A, What was the average 
rating of beginning 
• teacher (s.) 1n this 
alcea on your first 
observation? 



PLANNING 



9. What 1s the average' 
rating of beginning 
. teacher(s) 1n this 
area now? . 




Very Strong . 

Somewhat Strong » 

Average 

Somewhat Weak 

Very Weak . 

I 'ftave not observed 

the"teacher(s) . 



What degree of assistance 
did you provide to the 
teacher(s) in this area?' 



34 1. High Assistance 
69 2. Moderate Assistance 
16 3. Low Assistance 



Low Assistance 
No'-Assi stance 



47 1. Very Strong 
jr5 2. Somewhat Strong 
~TT 3. Average . 
' ti 4 . Somewha t Wea k 

5. Very Weak 

6. I have not 
observed the 
teacher(s). 



T 



(8»1Q) 



2. CATEGORY 2: . KNOWLEDGE OF SUBJECT MATTER 

, / 

A. What was the average 
rating of beginning 
-teajcHer(s) 1n 'this 
area on your first 
• . . observation? 



30 
"5T 



1. 

71*^3. 
4. 
5. 
6. 



T 
T 



Very Strong 
Somewhat Strong 
Average N 
Somewhat Weak 
Very Weak 

I have not observed 
the' teacher(s). 



C. Wfrat degree of assistance 
did you provide to the 
teachers ) 1n this area? 

r 

17 1. High Assistance 
68 2. Moderate Assistance 
35 ) 3. -Low Assistance 
, jT 4. No Asslstynce 



B, * What is the average 
rating of beginning 
teacher(s) in this 
area now? 



49 
"5T 



T 
7T 



TT 



1. 
2. 
3. 
4. 
5. 
6. 



Very Strong 
Somewlfat Strong 
Average 
Somewhat Weak 
Very Weak 
I hav\not 
observed the 
teacher(s). 



(11-13) 
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3. CATEGORY 3: TECHNIQUES OF INSTRUCTION* 



AY' What was the average 
rating of beginning 
'teacher(s) 1n this 
area on your fjrst 
observation? 



17, 1. 
IT 2. 
TT 3. 

4; 

5. 
6. 



7T 
T 



T 



Very Strong 
Somewhat Strong 
Average 

Somewhat Weak f 
Very Weak 

I. have not observed 
the teacher(s) . 



C. What degree of assistance 
did you provide to the, 
teacher(s) 1n this area? 

40 1. High Assistance 

58 2, Moderate Assistance 

23 3. Low Assistance 

4. No Assistance 




What 1s the average 
rating of beginning 
teacher(s) 1n this 
area now? 



39,' 1. Very Strong 

52 2. Somewhat Strong 

TT 3. Average ^ 

4 4. Somewhat Wei 

0 5. Very Weak 

1 6. I have 
. obsiery^'the 

teacner(s). 



V 



V 



(14M6 



T 



4. CATEGORY 4: CLASSROOM MANAGEMENT 

At > .What was the average 
rating of beginning 
teacher(s) in -this — 
area on your first 
observation? 



B. Mat is the average 
rating of beginning 
feacher(s) in this 
area now? 



21 
7T 



IT 
7T 



T 
T 



1. Very Strong 

2. Somewhat Strong 

3. Average 

4. Somewhat Weak 

5. Very Weak . 1 

6. I have not observed 
the teacher(s). 



C. What degree of assistance 
did you provide to the 
teacher (s) In this 1 area? 

. 49 V. High Assistance 

52 2. Moderate &si stance*. 

.1 8 '3. Low Assistance ■ 

■ 4 ■ 4. No Assistance 



35 1. Very Strong 
53 2. Somewhat Strong 
2.1 3. Average 
5 ' 4. Somewhat Weak 
1 5* Very Weak 
T 6, I have not '(17-19) 
* observed the 
^teacher (s).- :■ 



•••{• 
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CATEGORY 5: TEACHER-STUDENT RELATIONSHIPS 



A. 



What Was the average 
rating of beginning 
teacher(SvMn this 
area o it your first 
'observation,? 



. » Bi 



What 1s "the. average 
rating of beginning 
teacher(s) .in this 
area now? 




ERIC 



27 1. Very Strong 

~W 2. Somewhat Strong 

33 3. Average 

11 4. Somewhat Weak 

5. Very Weak ■ 

6, I have not observed 
the teacher (s).' 



46 1. Very Strong 

• 54 2. Somewhat Strong 

'23 3, Average 

1 4. Somewhat Weak 

IF 5, Very Weak 



C. 



23 



What degree of assistance 
did you provide to* the 
tejacher(s) 1n this' area?"* 

m 1.. High Assistance" 

I 2. Moderate Assistance 

" 3. Low Assistance 

" 4. No Assistance » 




IP 6. I have not 
observed the 
teacher(s). ' 



(20-22) 



6> CATEGORY 6: ASSESSMENT TECHNIQUES 



A. What was' tjie average 
rating Of beg1nn1ng 
teacher(s)* 1n this 
area on your first 
observation? 



17 
TIT 



75" 



T 
T 



1. Very Strong 

2. Somewhat Strong 

3. Average 

4i Somewhat Weak 

5. Very Weak 

6. I have not observed 
the teacherj.s). 



C. What degree of assistance 
a did you provide to the , 
" teacher(s). 1n this area? 



V 



B.. What is the average 
rating of beginning 
teacHer(s) in this 
• area now? 



33 1'. Very Strong 
oj I . Somewhat Strong 



J 



Average 
T~ 4. Somewhat Weak 
T" 5. Very Weak 
QT 6 , I have not 
observed the 
teacher (s). 



(23-25) 



32 



1ST 
T 



1. ' High Assistance 

2. Moderate Assistance 

3. Low Assistance ^ 

4. No Assistance • ' 



/ 
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7. CATEGORY 7: PROFESSIONAL RESPONSIBILITIES 



\ 



♦A, What was the average 
'rating of beginning 
teachers) in this 
.area on your first 
observation? 



28 



TT 
T 



1.. Very Strong 

2. Somewhat Strong 

3. Average 

4. Somewhat Weak , 

5. Very Weak 

'6, , I have not- observed 
\the teacher(s). 



•t. What degree of assistance 
did you provide to the 
. teacher.(s) in this, area? 



17 



1. High Assistance 

2. Moderate Assistance 
31 3. Low Assistance 

15 4. No Assistance ' 



B. 



A 



What 1s the average 
rating of beginning 
teacher/s) in this 
area now? 



52 



TT 
T 



IT 
TT 



1. Very* Strong v 

2. Somewhat Strong 

3. Average 

4. Somewhat .Weak 

5. Very Weak 

6. I have not 
^observed the 
teacher(s), 



(26-18) 



A*' 



■V- 
** • 



9 
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8; overaTl, whaj Impact do you feel" the Beginning Tefacher Program had on 
the teaching performance of most of the beginning teachers that you 
assisted? * ' ■ f . ' . 

■ ■ . • • ' • - '. *° . . ; : 

52 Strong Positive Impact / 

Slight Positive Impacq . 



J Slight Negative Impact 

0 Strong Negative Impact 



•10 " No Impact 



V 



If 



. THANK YOU VERY MUCH FOR TAKING THE TIME TO COMPLETE THIS SURVEY. WE WILL USE 
j YOUR RESPONSES TO HELP IMPROVE' THE PROGRAM FOR FUTURE TEACHERS WHO WILL 
PARTICIPATE IN THE PROGRAM. WE HOPE THAT YOUR EXPERIENCE IN THE BEGINNING 
-TEACHER PROGRAM HAS BEEN VERY REWARDING. * % 1 . ' 
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APPENDIX I 
I time/Activity Logs 
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; DADIH QQUNTY. 



• DADE^:OUNTY%EGI NN lW«\'CHER .^ROGR^M-^/ ' 



.. ' I UI'Ml j F i CA UON fcODE : . . ' 



case use this fonnrto docunient your Involvoincnt in Beginning Teacher Program activities for each of the time 
(.or t»ds given bejpw* ; Acti^tiepre to be divided into four general classifications. Explanations of the58 
' l1 ;^ JQH !?^^ C u r on U ^ W°site §1cfe of the forifr. Any program- related activity lasting more than five (5) 
- minutes should be recorded. At the end of the. designated weeks, enter the total number of Minutes that you 
i ■ '^tlcipated 1n activities that.fal within, the; four categories. For planning and conferring activities, » 

m u oo ^L? 0 ^ °£&P spe 2* with eaeb su PP° rt team mrtGr - Please return the completed form on f or before 
March 23, 1984 bo Dr. .Lynne. Connor, Ma1J Code:, 9999, Room 800. • 7. - 



•I 



WiEKS 



January 30 - February 3 
february 21 - February 24 



March T2 - March 16 



'4 



PLANNING * 



PT ! BLA | OPE • 



*! 
i 
i 

i . 

i , 
i 

j ♦ 

i 
i 
i 

i - 

r - 
i 
i 
i 



i 
i 

i • 

I v 

I 

I 

I 

1 

I 
I 
I 

I, 



I 
I 

I 

* I 

I 

I 



V 



! r 



i 

i 
I 





CONFERRING 



♦ ! 

* ! 



i 

v, I 



" INSERVICE 

l&eeeripHve 



A 



INSERVICE 

Recommended 



EXPLANATION QF BTP ACTIVITIES y 



iTmS^tt^ Wh Jf H ^<*j*j¥ preparation, development or. coordination 

of t BTP-related materials and activities. Also included ie the development of lesson vlans with the 
jpeerteaoher. An example' of a planning activity ie portfolio development 01 S»?i«LS2 W ■ 
XeUZlopmentof materials which should be incljed in the poH folio. ^entifieation and 

Included I in this category < are all BTP-retqted 'meetings or conferences (scheduled or unscheduled) 
that are held with one or More members, of the support team. Conferences may be anTpl^ 
WMPtu meetings in which the support team member(s) provides feedback, instruction arZidanZ 
W^r^ ° f V^^ ^tence, ^J^f 

1. discuss the procedures used in assessing the generic competencies} •' 

2. familiarize the beginning teacher with the content of an assessment instrument} % ■'■ ' 

3. discuss the results often* observation or assessment} 
\ **• P ro 9 r0e » °f th « ginning teacher in demonstrating the generic competencies* * 

5. identify appropriate inservioi I o r prescription activities to remediate* a defied ^ 

6. dieouss problems experienced by the beginning teacher} • ' . 

7. discuss or suggest methods of improving teaching performance. > ' ". A 

This category includes all activities, workshops^ courses, etc. that have been formally assigned L 
^T^TJT — ^^ol^ae part of the professional development plan. y T 

^J^IVJ^^p^ Q m^tef or recommended experiences that would facilitate the shtength- 
emng of teaching performance, fbthoufo suggested byHfa team, 'this type of inservice ;is nft 
required and it not part of the professfynal development plan. Also included are professional • 
tZ^rlft™**"* % at a ™ ™*&™lV P^eued by the beginning teacher «nd which would also 
improve performance on the generic appetencies, jpi strict-wide activities, %uch as* the Beginning 
Teacher Program orientation, should not be included. T D «9™ n ™V 




Icbnhifiontion Code: 



DADE COUNTY PUBLIC ' SCHOOLS 

•» ■ ' 
SuiVUKI TEAM'S lint/ ACTIVITY DOCllMENl AT ION 

*DADE COUNTY BEGINNING TEACHER PROGRAM 



I 



Bole on the $uppart Team' 

Peer Teacher • 
_ Building-Level Administrator 
„ Other-P-rofesMotml-Educdtor 



Please. use this ftjrm to document your Involvement In Beginning Teacher Program activities for each of the time 1 
periods given below Activities are to be divided Into three general classifications ExpLrtlL^of the e 
Categories appear on the opposite side of the form. Pro gram- related activities lasting rJe tfca^ 

^kW des1 ? nat ?? week *« enter the tot *' ™ mbe ' ° f -lUutS thatjou par ic1pa?ed 
In activities that f**l within the three categories.. For conferencing activities', Indicate separately the amount 

bef T18ES1& 984" ^"n T^rT^ r^ 0 ^^^ 5 * P1eaSe the competed form o or 

Derore rnarcn a t to t Dr, Lynne Connor, Mall Cgde: 9999, Room .800. 
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WEEKS 



January 30 February 3 



February 21 - February *2< 
\ March 12 * March 16 ' 



139 



> 1 

♦ • i 



V ' « 



PLANNING 




OBSERVING 





* 

( 


'i .. 




V 




i 




* 



CONFERENCING 
BT ! BLA ! ORE 




#••■ * 



* ... 



EXPLANATION OF BTP ACTIVITIES 



Included in this category are activities whf oh involve the preparation, development or coordi- 
nation of BTP-related materials and activities. Also included ie assistance provided to the 
^egiming^teaoher in-jtheudevelopmenfrvf le^so>rplamr~1t^^ 

J* scheduling and/or preparing materials for assessing performance on the generic competencies; 
Z> scheduling and/or preparing inservice materials or activities; * < 
3. formulation of professional development activities. .,'.'"[:.' 1 

This category includes observations of the beginning teacher while engaged in teaching-related 
roles and activities for the purpose of assessing professional heeds and for determining mastery 
of the generic, competencies, . . < , 

Included in this category are all BTP-related meetings or conferences (scheduled or unscheduled) 
that are held with the beginning teacher or with one or more members of the support team* Con- 
ferences may be any planned or impromptu meetings in which you or the support team plan or pro- 
vide feedback, instruction or guidance that a%sists the beginning] teacher in the development of 
professional competence. Examples of BTP-related conferences follow; meetings to - 

2. discuss the procedures used in assessing the generic competencies; 

2. fanrCliaritte the beginning teacher with the Content of the assessment instrument (s); 

3. discuss the results of an ovservation^r assessments } 
disouse s the progress of the begiming\e^oher in demonstrating the generic competencies; 
identify or develop appropriate inserviceXor prescription activities to remediate a I 
deficiency; ' \ i f 



4 
S 



$4 discuss methods for improving the sUppoz^woafss 



t 

0 



142 

Aufti M|8; Bnp. OaMi Juntfti 1094 



: . n. 



APPENDIX M 

"Question Often Asked By Administrators" 
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BEGINNING TEACHER PROGRAM ' 



t t 



■ QUESTIONS VeQUENTLV 'ASKED BY SCHOOL S*TE ADMINISTRATORS '.. 

What are my responsibilities 1n assessing a Beginning Teacher' Who 1s 
employed at multiple (two or more) work si test. e>g., elementary PE, art, 
musjj^peech, .etc.' u . . • . ^ ' v 

• . .. ■ ' ' . " 

When, whfere and how do V submit the Beginning Teacbbr f s portfolio? 



Are. formal lines of communication pre-established between' area offices, 
the Bureau of Staff Development (BTP), and the Bureau of Personnel 
management (OP/DPC) . '■ . 



Who is to be considered a "carryover"? When do I submit his/her 
protfolio? 




After having successfully completed the Beginning Teacher Program afa 
non-TADS school, what forms are used to assess (observe/evaluate) the 
teacher? 



What are my responsibilities as- school-site administrator upon being 
notified that a Beginning Teacher Program participant {<tt) is in receipt 
pf a regular teacher certificate? 

i 

A 

What are my responsibilities as schooT-site administrator upon receipt of 
notification that a code 23 (possible) did, not meet certification 
standards and is to be enrolled In the. Begjnnipg Teacher Program? 

Must I include the observation and prescription for Beginning Teacher(sf 
whose performances (s) foave been rated as unacceptable' in the school 
report 1 submitted to area on a monthly basis? . . 



Please exofljaln Beginning Teacher Program participation by 3100s 
(Permanent substitutes). 1 / 



Beginning Tqacfter Program ,>-. <■ 

Questions . \ "' r r ' . 

10. What factors are there to be considered 1n selecting a Peer Teacher? * * 




11. Mow will Peer Teachers be remunerated for t|ie1r services?" Amount? ' 

12. Is there authorized summed participation, by both the Beginning Teacher* 
and Peer Teacher? - •* * 



13% Whom must I contact to determine BTP status for new hires not Yeflected " 
on the list? , • , 



14. What are my responsibilities upon Wring a Beginning Teacher? 



15. What actions are to.be- taken upon receipt of resignation from a Befj1nn1nq 
/ . Teacher? T • 

i 

16. What 1s the role of. the Department/Grade Level Chairperson 1n providing 
assistance to the Beginning Teacher? . * 

17. What 1s the role of the Subject Area Supervisor in providing assistance / 
to the Beginning Teacher? • / 



dp 
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- APPENDIX N ' 

Prescription Activities Assigned To A 
Random Sample of BTs 

On Prescriptive Status During 1983-84 

v «. 

(N=7) 
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PRESCRIPTIONS 

I . R EPARATION AND PLANNING ' ( N*4) 
. ■ A. Conferencing /With A. P. on planning -techniques 
/ B, Meeting with A. P. and another teacher to review plans 
*(2) C. Develop specific plans for' each grade and/or class and submit 
t , to A. P. and Principal weekly for approval 

(2) D. Plans to Include objective^ materials, activities, closure-, 
and assessment 

, E. 'Improve, time management by planning specific activities for 

__. sjecffjctlme .periods— - — — ~ — ~— — - — — — 

F. Have lesson full entire time period ' • . 

6. Follow lesson plans • 
,H. Read pages 17-56 of JADS Prescription Manual 
I. ' Referred, to Faculty Handbook "Guidelines for Lesson Plans and 

Homework" . • • 

J. Design an. 18 week, long range plan,. week by week 

II. KNOWLEDGE OF SUBJECT MATTER (N-l) /' 
~~ AT Present more variety when presenting subject matter 

III. CLASSROOM MANAGEMENT (N»5) ' . 1 

X ^ I an specific activities and regroup for Instruction and 
closure 

B. Be alert to off-task behaviors and elicit participation from 
those off-task— respond quickly 

C. Use all class time 

D. Plan smooth transition from activities " v 

E. Direct activities during transitions 

F. Specify expectations of 'student behaviors 

G. Intervene promptly when students are off-task ' 

H. Provide feedback re: behavior 

I. Complete activities on p. 87-92' of TADS Prescription Manual 
J, Department Chair to observe classroom 

K. Conference with A. P. to discuss discipline 

L. Call parents of disruptive students 

M. Refer students who remain 'disruptive to AP , 

N. Have better control over classroom situation 

0. Carry box of materials 

P. Be more organized 

Q. , Use Activity II from prescription book 
. R. Plan at least one instructional . activity that students could 
perform while teacher 1s standing and speaking from any loca- 
tion in room . • 1 ... 

S. Include one Independent activity in each daily lesson plan so 
teacher can observe 1f any students are off-task 

T. Make sure entire class is engaged 1n assignment before assist- 
ing individuals 

U., Meet with peer teacher 2 times a week to discuss non-verbal 
„ • techniques to redirect off-task students 
„ . . V. Develop and enforce classroom procedures 

~W. Meet With A. P. for help 1n developing and reviewing class rules 
X. Circulate 1 throughout room while students ore working, using 

your presence to'enforce rules 
Y, Attend assertive discipline workshop . 
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IV. TECHNIQUES OF INSTRUCTION (N-5) 

•• (2) B nII2i!£ l5! 5 ! H 7 planS d1rected at 2 °r more learning styles 
- W o. Develop Ideas 1n a sequenced manner - • 

c,- Emphasize basic and Important skills ' 
v .D. Clarify directions 

E * Complete materials and preparation activities prior to Instruct 

F. Plan lesson based d'n previous concept or skill ' 
Check for appxp^rlate prerequisite skills 

— — 75F t — "^oTher teacfter or aTr^dmlnlstrator "observe ' : 

w7 I. Observe other grades 

J. Plan Informal assessments 
, K. Watch for non-verbal clues of not understanding 
L. Use appropriate vocabulary 

M. Correct handouts; print or^ype handouts ' 
~ ' feedba a cV ff0 ^ 1nvolve al J students each period and provide 

P* lrl^ e an t e ?5 lai " 911 activities in terms of lesson goals 
P. Activities should unify and explain total, lesson' ■? 

Q ' SfS ^*£$£ V in Jm P —nPt1on Manual - Discuss it 

v - TEACHER-STUDENT RELATIONSHIPS (N»2) 

^ Reinforce positive .learning behavior ' 

B. Redo seating chart 

C. Include more students in lesson ' 

D. Call on more students '. 

VI. ASSESSMENT TECHNIQ UES (N*4) 

{1) A, Record a minimum of 1 grade' per week per cKjld 

B. Follow DCPS grading policy 

C. Submit gradebook to principal for review 
r D. Develop assessment techniques 

E. . Enter students' names 1n gradebook \ 

F. Move sroout' room to monitor work 

G. Challenge students at a high' level V" 

H. . Design assessments with a variety of formats % and objectives, 

• j' G L e Sp re crH ekl /' qUlZ When devel °P^ lesson pfans and object tves 
1« of speclfled/Wals aSd 

K. Complete pages 263-283 of "Assessment Techniques" in TADS 
Prescription Manual * submit to peer teacher for review 

VI I. PROFESSIONAL RESPONSIBILITY (fM) 

A. Complete gradebook ' „ " , 

B. Construct ne*w seating charts 

C. Turn 1n lesson plans 1 week 1n advance ' • • 
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The School Board of Dade ^purity, Florida adheres to. a policf of 
nondiscrimination in' educational programs/activities and employment 
and Strives affirmatively to provide equal opportunity for all as required 



by: 



Title VI of the Civil Rights Act of 1964 • prohibits' discrimmatiori- 
on the basis of race, o.otor, religion, or national origin. 

Title VII of the Civil Rights Act of 1964, as amended - prohibits % 
discrimination tn employment on the basis, of race, color, religion, 
sex, or national origin. / 

Tftle .IX of the ; Education Amendments of .1972 - prohibit 
» discrimination on the basis of sex. ^ ,, A , 

Age las am ended -> Jbrohibits 

discrimi(?atior» on thetejs of age between 40 afitfTO. "" <• ' 



Section 5Q4 of the Rehabilitation Act of 1973 • prohibits 
discrimlnatfon against the handicapped. 

• ■ ■ , 

Veterans are provided reemployment rights in accordance with P. L 
93-508 (federal and Florida State Law, Chapter 77422, which also 
stipulates catego/lc^ " 



